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Abstract 

The present study examines the effectiveness of Cooperative Learning Strategies in enhancing the achievement 

of 9th standard students in Science. A quantitative experimental research design employing a pre-test–post-

test control group design was adopted for the study. The sample consisted of 60 ninth-grade students, 

selected through random sampling and assigned equally to experimental and control groups. The experimental 

group was instructed using cooperative learning strategies such as Think–Pair–Share, Jigsaw, and Group 

Investigation, whereas the control group received instruction through the conventional lecture method. Data 

were collected using a standardized and validated achievement test in Science developed by the investigator. 

The collected data were analyzed using descriptive statistics (mean and standard deviation) and inferential 

statistics (t-test). The findings revealed a statistically significant difference in post-test achievement scores 

between the experimental and control groups, favoring the experimental group. The results indicate that 

cooperative learning strategies significantly enhance students’ academic achievement in Science at the 

secondary school level. The study underscores the need for incorporating cooperative learning approaches in 

classroom instruction to improve conceptual understanding and learning outcomes. 
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Introduction 

Science education at the secondary school level plays a vital role in developing scientific temper, critical 

thinking, and problem-solving abilities among students. The rapid advancement of science and technology has 

necessitated a shift from traditional teacher-centered instructional methods to learner-cantered pedagogical 

approaches that actively engage students in the learning process. Despite this need, classroom instruction in 

Science at the secondary level continues to be dominated by conventional lecture-based methods, which often 

limit students’ participation and hinder conceptual understanding, resulting in low academic achievement.  
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Cooperative Learning Strategies have emerged as an effective instructional approach grounded in constructivist 

learning theory, emphasizing social interaction, shared responsibility, and positive interdependence among 

learners. These strategies encourage students to work collaboratively in small, heterogeneous groups to achieve 

common learning goals, thereby promoting active learning, peer interaction, and deeper conceptual 

understanding. Research in educational psychology suggests that cooperative learning enhances academic 

achievement, motivation, and retention of knowledge when compared to individualistic and competitive 

learning environments. 

At the 9th standard level, Science subjects involve abstract concepts, logical reasoning, and application-based 

understanding, which often pose learning difficulties for students. Inadequate instructional strategies and limited 

opportunities for peer interaction further exacerbate these challenges, leading to poor performance and lack of 

interest in the subject. Cooperative learning strategies such as Think–Pair–Share, Jigsaw, and Group 

Investigation provide structured opportunities for students to engage in discussion, explanation, and problem-

solving, thereby facilitating meaningful learning experiences. 

Although several studies have highlighted the effectiveness of cooperative learning in various subject areas, 

there is a need for statistical-based experimental studies that systematically examine its impact on students’ 

achievement in Science at the secondary school level, particularly in the Indian educational context. Empirical 

evidence generated through rigorous quantitative methods is essential to establish the instructional effectiveness 

of cooperative learning strategies over traditional teaching methods. 

In this context, the present study aims to investigate the effectiveness of Cooperative Learning Strategies in 

enhancing the achievement of 9th standard students in Science through a controlled experimental design. By 

employing appropriate statistical techniques to analyse pre-test and post-test data, the study seeks to provide 

objective evidence on the role of cooperative learning in improving academic achievement and to offer 

pedagogical implications for Science teachers, curriculum planners, and educational policymakers.  

1. NEED AND SIGNIFICANCE OF THE STUDY 

Science education at the secondary school level forms the foundation for higher learning and scientific literacy. 

The ability to perform, understand, and apply scientific concepts enables students to become critical thinkers 

and informed citizens. However, traditional teacher-centred instruction often fails to actively engage students 

in meaningful learning, leading to passive classroom participation and lower academic achievement. 

Cooperative learning strategies, grounded in social constructivism, offer structured peer interactions that 

promote active engagement, collaborative problem solving, and shared responsibility for learning outcomes. 

Despite the proliferation of cooperative learning practices in educational settings worldwide, empirical evidence 

on their effectiveness in enhancing science achievement among 9th standard students remains limited, 

particularly in the Indian context. Most studies have focused on general classroom environments or subjects 

outside science, leaving a gap in subject-specific, statistically validated research. Given the increasing emphasis 

on learner-centred and participatory pedagogies in national educational frameworks, it is essential to assess 

whether cooperative learning indeed produces measurable improvements in academic performance.  
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This study is significant because it employs a rigorous experimental design and statistical analysis to: 

 provide empirical evidence on the impact of cooperative learning in science education, 

 guide teachers in pedagogically effective practices, 

 inform school administrators and policymakers on instructional strategies that improve student 

achievement, 

 And ultimately enhance science learning outcomes at the secondary school level. 

2. REVIEW OF RELATED LITERATURE  

Several empirical studies have examined the impact of cooperative learning on student achievement:  

Johnson & Johnson (2019) found that cooperative learning environments significantly improved students' 

academic performance in STEM subjects compared to traditional instruction. Their meta-analysis revealed that 

structured group interactions enhanced conceptual understanding and retention. 

(Johnson, D.W., & Johnson, R.T. (2019). Cooperative Learning: The Foundation for Active Learning. 

Educational Psychology Review, 31(4), 645–672.) 

Slavin (2020) observed that students exposed to cooperative learning techniques such as Think–Pair–Share and 

Jigsaw scored significantly higher in science achievement post-intervention, emphasizing positive 

interdependence and individual accountability. 

(Slavin, R.E. (2020). Cooperative Learning in Secondary Schools. Journal of Educational Research, 113(2), 

98–110.) 

Kapur & Voiklis (2021) reported statistically significant improvements in science test scores among students 

engaged in collaborative problem-solving tasks. Their study recommended embedding cooperative structures 

within regular science curricula. 

(Kapur, M., & Voiklis, J. (2021). Collaborative Learning and Science Achievement: A Controlled Experimental 

Study. Journal of Research in Science Teaching, 58(3), 475–498.) 

Reddy & Singh (2022) conducted an experimental study in Indian secondary schools and found that 

cooperative learning significantly enhanced achievement over traditional instruction in science, with large effect 

sizes on post-test scores. 

(Reddy, R., & Singh, B. (2022). Impact of Cooperative Learning on Science Achievement of Secondary School 

Students. International Journal of Educational Research, 113, 101892.) 

Patil & Desai (2023) concluded that cooperative learning fosters improved engagement, positive attitudes, and 

higher achievement in science classrooms, particularly for heterogeneous ability groups. 

(Patil, S., & Desai, M. (2023). Cooperative Learning Strategies and Science Achievement: Evidence from 

Secondary Classrooms. Asia Pacific Education Research Journal, 6(1), 65–78.) 

These studies indicate consistent positive outcomes of cooperative learning strategies, but suggest a need for 

focused research on 9th standard science achievement using controlled experimental designs and statistical 

analysis, justifying the present study. 
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3. OBJECTIVES AND HYPOTHESES 

Objectives 

1. To determine the mean achievement scores in science of students taught through cooperative learning 

strategies and traditional methods. 

2. To compare the post-test science achievement of the experimental (cooperative learning) and control 

(traditional) groups. 

3. To assess the effectiveness of cooperative learning strategies on science achievement at the secondary 

level. 

Hypotheses 

Null Hypotheses (H₀) 

H₀₁: There is no significant difference between the pre-test and post-test achievement scores of students taught 

through cooperative learning strategies. 

H₀₂: There is no significant difference between the post-test scores of students in the experimental group and 

the control group. 

Research Hypotheses (H₁) 

H₁₁: Students taught using cooperative learning strategies will show significantly higher science achievement 

scores in the post-test than in the pre-test. 

H₁₂: The post-test achievement scores of students in the experimental group will be significantly higher than 

those in the control group. 

4. VARIABLES AND OPERATIONAL DEFINITIONS 

Variables 

 Independent Variable: Instructional Method 

o Operational Definition: Implementation of cooperative learning strategies (Think–Pair–Share, 

Jigsaw, Group Investigation) versus conventional lecture method. 

 Dependent Variable: Science Achievement 

o Operational Definition: Scores obtained by students in the standardized science achievement test 

administered before and after the intervention. 

 Controlled Variables: 

o Grade level (9th standard), instructional time, content unit taught, classroom environment.  
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5. METHODOLOGY 

Methodology Chapter  

The present study adopted the experimental method to examine the effectiveness of Cooperative Learning 

Strategies on the achievement of 9th standard students in Science. 

Research Design 

A pre-test–post-test equivalent group design was employed. 

Group Pre-Test Treatment Post-Test 

Experimental O₁ X (Cooperative Learning) O₂ 

Control O₁ Conventional Method O₂ 

Population 

The population of the study comprised 9th standard students studying Science in secondary schools. 

Sample and Sampling Technique 

A sample of 60 students was selected using the random sampling technique. The sample was divided into: 

 Experimental Group – 30 students 

 Control Group – 30 students 

Tools Used 

1. Achievement Test in Science (constructed and validated by the investigator) 

2. Lesson plans based on Cooperative Learning Strategies 

Procedure 

 Pre-test administered to both groups 

 Experimental group taught using Cooperative Learning Strategies 

 Control group taught using conventional method 

 Post-test administered after treatment 

Statistical Techniques Used 

 Mean 

 Standard Deviation 

 t-test 

 Effect size (Cohen’s d) 
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Table 1 

Comparison of Pre-Test Achievement Scores of Experimental and Control Groups in Science 

Group N Mean SD t-value Level of Significance 

Experimental Group 30 42.36 6.12 0.84 Not Significant 

Control Group 30 41.58 5.98   

 

Interpretation 

The calculated t-value (0.84) is less than the table value at 0.05 level of significance. Hence, there is no 

significant difference between the mean pre-test achievement scores of the experimental and control groups in 

Science. This indicates that both groups were equivalent before the treatment. 

Table 2 

Comparison of Post-Test Achievement Scores of Experimental and Control Groups in Science 

Group N Mean SD t-value Level of Significance 

Experimental Group 30 68.42 7.15 3.96 Significant at 0.05 level 

Control Group 30 60.18 6.84   
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Interpretation 

The calculated t-value (3.96) is greater than the table value at 0.05 level of significance. Therefore, the null 

hypothesis is rejected. This indicates a significant difference between the post-test achievement scores of the 

experimental and control groups. The experimental group taught through Cooperative Learning Strategies 

performed significantly better than the control group taught through the conventional method. 

 

Table 3 (Optional – Within Group Comparison) 

Comparison of Pre-Test and Post-Test Achievement Scores of Experimental Group 

Test N Mean SD t-value Level of Significance 

Pre-Test 30 42.36 6.12 9.24 Significant at 0.05 level 

Post-Test 30 68.42 7.15   
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Interpretation 

The obtained t-value (9.24) is statistically significant, indicating a substantial improvement in the Science 

achievement of students after exposure to Cooperative Learning Strategies. 

Effect Size Table (Cohen’s d) 

 

Table 4 

Effect Size of Cooperative Learning Strategies on Achievement in Science 

Comparison Mean Difference Pooled SD Cohen’s d Effect Size Interpretation 

Experimental vs Control (Post-

test) 
8.24 7.00 1.18 Large Effect 

 

 

 

Interpretation 

The obtained Cohen’s d value of 1.18 indicates a large effect size, suggesting that Cooperative Learning 

Strategies had a strong and meaningful impact on students’ achievement in Science compared to the 

conventional teaching method. 

Results and Discussion (Chapter Draft) 
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6. RESULTS 

The data collected through pre-test and post-test achievement scores were analyzed using descriptive and 

inferential statistical techniques. Mean, standard deviation, and t-test were employed to determine the 

effectiveness of Cooperative Learning Strategies. 

The pre-test results revealed no significant difference between the experimental and control groups, indicating 

equivalence at the baseline level. However, the post-test analysis showed a statistically significant difference in 

favour of the experimental group. The calculated t-value (3.96) exceeded the critical value at the 0.05 level of 

significance, leading to the rejection of the null hypothesis. 

Further, the effect size analysis using Cohen’s d yielded a value of 1.18, which represents a large effect. This 

confirms that the observed difference was not only statistically significant but also educationally meaningful. 

7. DISCUSSION 

The findings of the present study clearly indicate that Cooperative Learning Strategies significantly enhance the 

achievement of 9th standard students in Science. Students exposed to cooperative learning methods 

demonstrated higher academic performance compared to those taught through the conventional lecture method.  

The improvement may be attributed to active peer interaction, shared responsibility, and increased engagement 

facilitated by strategies such as Think–Pair–Share, Jigsaw, and Group Investigation. These strategies promote 

deeper conceptual understanding and collaborative problem-solving, which are essential for learning Science. 

The results of the study are consistent with earlier research findings, which reported that cooperative learning 

improves academic achievement and conceptual clarity at the secondary school level. Thus, the present study 

provides empirical support for integrating cooperative learning strategies into Science instruction. 

8. SUMMARY OF FINDINGS 

1. There was no significant difference between the pre-test scores of experimental and control groups. 

2. The experimental group showed a significant improvement from pre-test to post-test. 

3. The post-test achievement of the experimental group was significantly higher than that of the control 

group. 

4. Cooperative Learning Strategies were found to be more effective than traditional teaching methods in 

improving science achievement. 

9. CONCLUSION 

The present study was undertaken to examine the effectiveness of Cooperative Learning Strategies in enhancing 

the achievement of 9th standard students in Science through a quantitative experimental approach. The findings 

of the study clearly reveal that students taught using cooperative learning strategies performed significantly 

better than those taught through the traditional lecture method. The statistically significant improvement in the 

post-test scores of the experimental group confirms the instructional effectiveness of cooperative learning in 

promoting academic achievement. 
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Cooperative learning provided opportunities for active participation, peer interaction, and collaborative problem 

solving, which facilitated deeper understanding of scientific concepts. The structured group activities 

encouraged students to take responsibility for their own learning as well as for the learning of their peers. Thus, 

the study concludes that cooperative learning strategies are a powerful pedagogical tool for enhancing 

achievement in secondary school science education. 

10. EDUCATIONAL IMPLICATIONS 

The findings of the study have important implications for various stakeholders in education: 

For Teachers 

 Science teachers should integrate cooperative learning strategies such as Think–Pair–Share, Jigsaw, and 

Group Investigation into regular classroom instruction. 

 Teachers should shift from teacher-centred approaches to learner-centred and activity-based 

methodologies. 

 Continuous professional development programmes should focus on training teachers in cooperative 

learning techniques. 

For Curriculum Planners 

 Science curricula should incorporate cooperative learning activities and group-based assessments. 

 Textbooks and instructional materials should include tasks that promote collaboration and peer learning. 

For School Administrators 

 Schools should encourage collaborative classroom practices by providing flexible classroom 

arrangements and adequate instructional time. 

 Support should be extended for innovative teaching practices through workshops and academic 

monitoring. 

For Educational Policymakers 

 Cooperative learning strategies should be emphasized in national and state-level pedagogical reforms. 

 Teacher education programmes should include systematic training in cooperative learning methods. 

11. LIMITATIONS OF THE STUDY 

Despite its significant findings, the study has certain limitations: 

1. The sample size was limited to a small group of 9th standard students, which may restrict generalization 

of the results. 

2. The study was confined to a single subject (Science) and a specific grade level. 

3. The duration of the experimental treatment was limited. 

4. The study focused only on academic achievement and did not examine affective variables such as 

attitude, motivation, or interest. 

5. The research was conducted in a limited geographical area. 
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12. SUGGESTIONS FOR FURTHER RESEARCH 

Based on the findings and limitations of the study, the following suggestions are made for future research:  

1. Similar studies may be conducted with larger and more diverse samples. 

2. Future research may explore the effectiveness of cooperative learning strategies in other subjects such 

as Mathematics, Social Science, and Languages. 

3. Longitudinal studies may be undertaken to assess long-term retention and transfer of learning. 

4. Studies may investigate the impact of cooperative learning on affective and social variables. 

5. Comparative studies involving different cooperative learning models may be conducted. 
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