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Abstract 

Gender representation in foundational educational materials exerts a critical influence on students' 

perceptions of societal roles, leadership, and historical agency. This action research was specifically 

undertaken to analyze the extent of perceived gender bias within the Grade 9 History textbook utilized at 

H.K. Gidwani Cos. Eng. High School & Junior College (Mumbai) and to empirically measure the impact of 

a focused pedagogical intervention designed to challenge this documented imbalance. The study utilized an 

Action Research framework involving Census Sampling of a cohort of early adolescents (N=40 for Pre-Test, 

N=40 for Post-Test). A comparative pre-test and post-test assessment was deployed to capture shifts in both 

factual knowledge and critical historical perception.    

The pre-test established a clear baseline of pervasive textual bias, with an overwhelming majority of students 

(92%) affirming that male figures were more represented than female figures in their primary instructional 

materials. Following this diagnostic phase, a three-day intervention module was implemented, concentrating 

on historically marginalized female figures, including women in the Indian Constituent Assembly and lesser-

known social reformers and freedom fighters. Post-test results demonstrated a significant and immediate 

positive impact on student attitudes and historical valuation: 78.4% of participants subsequently agreed that 

women's historical contributions were equally important as men's. Furthermore, 55% reported a direct shift 

towards a more balanced perspective on history.    

Despite the profound attitudinal shift, a critical finding emerged: 51% of students still perceived the physical 

textbook content as favouring men or remained uncertain, suggesting that short-term pedagogical correction 

struggles against the deeply entrenched authority of official curricula. The research concludes that while 

targeted instruction is highly effective at fostering critical thinking and historical consciousness, it must be 

strategically coupled with systematic, structural curriculum reform mandated at the policy level to achieve 

enduring gender equity in educational materials.    

Index Terms: Gender representation, History textbook, Education, Curriculum analysis, Gender bias, 

Inclusive learning, Action research, Historical narratives 
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1.0 Introduction: The Mandate for Gender Equity in Historical Narratives 

1.1 The Role of Textbooks in Gender Socialization and Identity Formation 

Education is universally recognized as the foremost mechanism for shaping an individual’s beliefs, values, 

and perceptions of cultural and social norms. Within formal schooling, textbooks function as the primary 

reference point for knowledge transmission, significantly contributing to the formation of a student’s 

worldview. Consequently, the content disseminated through these fundamental resources is far from neutral; 

it inherently reflects and often reinforces prevailing societal attitudes and systemic biases, including gender 

bias. This unacknowledged bias carries profound implications for how students internalize gender roles and 

assess the relative significance and agency of different genders within historical narratives.     

The systematic exclusion or marginalization of female contributions in history textbooks exerts a cumulative 

detrimental effect on students’ intellectual development. When textbooks fail to present an equitable 

narrative, they implicitly communicate that historical shaping, leadership, and notable achievement are 

predominantly male domains. This narrative exclusion reinforces gender stereotypes and perpetuates existing 

social hierarchies. Thus, the study of gender representation is paramount, as the imbalance limits students’ 

comprehensive understanding of the diverse contributions made by all individuals, regardless of gender.    

 

1.2 Problem Statement: The Pervasive Underrepresentation of Women 

Consistent international and national research confirms that historical narratives, particularly in the social 

sciences, overwhelmingly prioritize the accounts and achievements of male figures. This pattern of exclusion 

has been repeatedly documented, leading to an underrepresentation of women and other gender identities 

within the historical record presented to students. The structural bias within the curriculum materials not only 

obscures historical fact but also limits students' exposure to diverse role models in spheres of leadership, 

science, and socio-political achievement.    

The current action research directly addresses this systemic problem by focusing specifically on the Grade 9 

History textbook used in the local State Board curriculum. The investigation sought to confirm the existence 

of this expected gender bias by rigorously analyzing the textual, visual, and linguistic components of the 

textbook. By identifying these implicit or explicit biases, the research aimed to move beyond mere critique 

and propose practical, targeted pedagogical strategies capable of creating a more balanced and intellectually 

honest curriculum. Furthermore, an integral goal was to empower students to engage critically with their 

required learning materials, guiding them to actively question the inclusivity of presented historical narratives 

rather than passively accepting them.    

 

1.3 Aims and Objectives of the Action Research 

The primary aim of this research was two-fold: first, to systematically evaluate the representation of gender 

in the Grade 9 History textbook and analyze the pervasive extent of gender bias within its historical 

narratives; and second, to implement and assess the impact of targeted pedagogical strategies designed to 

promote a demonstrably more balanced and inclusive perspective within history education.    

The study pursued six specific, detailed objectives to accomplish this overall aim:    

1. To conduct a detailed analysis of the Grade 9 History textbook content to accurately assess the 

representation of different genders within historical narratives. 

2. To systematically identify and document instances of gender bias as manifested in the text, 

accompanying illustrations, and specific language employed in the textbook.    

3. To assess empirically the immediate impact of gender representation patterns found in the textbooks 

on students’ pre-existing perceptions of gender roles within both history and society. 

4. To develop and implement a pedagogical intervention module specifically aimed at addressing the 

documented gender bias and fostering critical thinking skills among students regarding historical 

narratives.    
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5. To rigorously evaluate changes in students’ awareness, understanding, and perception of gender roles 

and contributions through the comparative administration of pre-test and post-test assessments. 

6. To formulate and provide robust, evidence-based recommendations for educators, curriculum 

authors, and policymakers on effective strategies to improve gender inclusivity and equity in history 

education.    

 

1.4 Delimitations and Scope 

To maintain a focused and manageable scope, the study was subject to several necessary delimitations.     

First, the research scope was strictly limited to the Grade 9 History textbook and did not extend to analyzing 

content from other subjects (such as science or literature) or textbooks utilized at other grade levels or 

boards. This focused approach ensures the findings are directly relevant to the specific subject and grade 

level under investigation.    

Second, the geographical and institutional scope was confined exclusively to the setting where the action 

research was conducted: H.K. Gidwani Cos. Eng. High School & Junior College (Mumbai). Consequently, 

the findings, particularly those related to student perception shifts, may not be generalized broadly to 

educational institutions operating under different boards or in varied geographic locations.    

Finally, the analysis of the teaching environment was deliberately restricted. The study primarily examined 

the structural components of the textbook the text, images, and language and did not include an analysis of 

variables introduced through teacher instruction or informal classroom discussions beyond the structured 

module itself. This prioritization ensured that the core structural fidelity and inherent bias of the source 

material (the textbook) were evaluated, minimizing confounding variables related to instructional delivery.     

 

2.0 Literature Review: Global and National Context of Historical Gender Erasure 

The review of related literature establishes a robust conceptual foundation for the action research, confirming 

that the systematic underrepresentation of women in history education is a pervasive, global phenomenon 

that necessitates localized intervention.    

2.1 Theoretical Framework of Gender Erasure in Indian Curriculum 

Research focusing on the Indian educational context reveals a deeply persistent pattern of gender bias within 

school textbooks. Scholars such as Bhog (2012) established foundational critiques, demonstrating that male 

historical figures overwhelmingly dominate narratives, while women are often absent or relegated to passive 

roles, such as caregivers or mere supporters. This pattern is structurally significant because it reinforces 

traditional gender roles and restricts students' understanding of the full spectrum of contributions shaping 

Indian society.    

Expanding upon this, quantitative and qualitative analyses have solidified these observations. Mukherjee 

(2014) scrutinized NCERT history textbooks, identifying stark disparities where historical events are 

predominantly narrated from a male vantage point. Female figures are generally excluded from political, 

economic, and scientific narratives, mentioned primarily in the narrow contexts of social movements or 

cultural contributions. This structural omission results in a critical psychological implication: the material 

subtly suggests that attributes of leadership, power, and socio-political influence are intrinsically male 

attributes. This perception has tangible consequences, as studies by Sharma (2018) confirmed that students 

exposed to such materials are statistically more likely to associate leadership and intelligence with men.    

While some incremental efforts toward inclusivity have been documented, critical analysis demonstrates 

these changes are often superficial. Agnihotri (2017) provided numerical validation, finding that less than 

10% of historical figures cited in Indian textbooks were women. Even when women are included, their 

contributions are frequently minimized, framed only in relationship to male figures (e.g., as wives or 

mothers) rather than as independent historical agents. More recent studies echo this resistance to fundamental 

change, observing that women remain predominantly depicted in traditional roles caregivers, reformers, or 

religious figures even in newer state board materials (Patel, 2021). This contradiction incremental inclusion 

that fails to address the underlying patriarchal perspective was termed a historiographical issue by Kaur 
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(2019), who argued that women’s stories are often romanticized or simplified, preventing their recognition 

as active shapers of political history.    

 

2.2 International Consistency of Bias and Stereotyping 

The localized bias identified in the Indian context is demonstrably consistent with global trends, suggesting 

that historical gender bias is a structural manifestation of educational systems worldwide. Blumberg (2007) 

conducted a multi-country analysis, confirming that historical narratives are male-dominated, with women 

confined to supporting or domestic roles. The UNESCO Report (2010), examining textbooks from over 50 

countries, found that only 15% of historical figures mentioned were female. This pattern is repeated across 

continents: Korean textbooks limit women to cultural spheres (Lee, 2012), UK textbooks position women 

only in supporting roles (Smith, 2013), and Chinese materials rarely acknowledge women as political leaders 

or warriors (Chen, 2016).    

This consistency points toward a deeper structural phenomenon, often referred to as the "hidden 

curriculum". The pervasive male-centric framing, regardless of national history or curriculum, implies that 

educational materials function as a socializing force, unconsciously positioning men as the consistent, default 

"primary agents of historical change" (Williams, 2022). The challenge, therefore, is not isolated to content 

errors but involves overcoming the inertia of a globally entrenched, male-centric historical consciousness.    

 

2.3 Synthesis and Justification for Intervention 

The comprehensive review of the literature establishes that gender imbalance in history textbooks is a 

persistent, systemic, and internationally recognized problem that severely compromises efforts toward 

gender equality in education. The cumulative findings confirm that male figures overwhelmingly dominate 

narratives, leading to stereotypical portrayals of the limited women who are included. This systematic 

marginalization directly influences students' internal perceptions of leadership and agency.    

The current action research is thus justified as a necessary, empirical response to test immediate pedagogical 

remediation strategies against these deeply embedded textual biases. By assessing a specific Grade 9 cohort's 

perceptions before and after a targeted module, the study aims to provide concrete evidence on whether 

classroom-level intervention can effectively mitigate the negative attitudinal consequences derived from 

biased state-mandated materials 

3.0 Research Design and Methodology 

This study employed an Action Research methodology, focusing on a defined cycle of problem identification 

(pre-test), intervention (teaching module), and outcome evaluation (post-test).    

3.1 Research Approach and Sampling Strategy 

The research utilized a Census Sampling method, ensuring that all students from the designated Grade 9 class 

at H.K. Gidwani Cos. Eng. High School & Junior College (Mumbai) were included in the study. This method 

was selected to provide a complete and holistic analysis of the students’ collective understanding and 

perception, thereby eliminating selection bias and increasing the reliability of the comparative results.     

The student cohort comprised a total of 40 participants for the pre-test and 40 participants for the post-test 

data analysis. The demographic breakdown confirmed a cohort of early adolescents, primarily aged 14  

(21 students) and 15 (17 students), with one 16-year-old participant. The sample included 16 male students 

and 23 female students, confirming a representative gender distribution for a secondary school setting.     

3.2 Tools for Data Collection and Analysis 

Data were collected using printed, structured questionnaires administered for both the pre-test and post-test 

phases. The instruments were designed to include a combination of objective question types (e.g., multiple-

choice, matching, fill-in-the-blanks) to assess factual knowledge and subjective, open-ended questions (e.g., 

opinion-based, short answer) to capture critical thinking and nuanced perception.    
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For the analysis of the collected data, descriptive statistics were the primary analytical 

technique. Specifically, frequency distribution and percentage analysis were employed to identify trends, 

establish the baseline perception, and rigorously measure the quantitative shifts in student responses 

following the pedagogical intervention. Visual representation, including bar graphs and charts, was utilized 

to clearly illustrate the comparison between the pre-test and post-test outcomes.    

3.3 Criteria for Textbook Content Analysis 

While the primary focus of the action research was the measurement of student perception shifts, the 

introductory phase required an analytical foundation based on textbook critique. The analysis of the Grade 9 

History textbook content, necessary for framing the research problem (Objectives 1 and 2), employed three 

established criteria for identifying implicit or explicit gender bias:    

1. Textual Analysis: This involved evaluating the frequency with which male, female, and non-binary 

historical figures were mentioned. Crucially, this analysis focused not only on the number of mentions 

but also on the qualitative nature of their representation, assessing whether they were portrayed in roles 

of leadership, achievement, or merely in relation to challenges faced.    

2. Visual Representation: This assessed the illustrations and images throughout the textbook chapters. 

The criterion was whether visuals depicted a diverse array of historical figures and, specifically, whether 

these images reinforced or actively challenged traditional gender roles and stereotypes.    

3. Language and Terminology: This involved a scrutiny of the language used, focusing on the 

deployment of gendered language, specific descriptors, and the overall framing used to discuss and 

attribute contributions made by different genders.    

3.4 Detailed Structure of the Pedagogical Intervention Module 

Based on the diagnostic function of the pre-test and the findings from the literature review regarding 

structural omissions, a targeted teaching module was designed and implemented over a period of three days, 

with each session lasting 30 minutes. The module utilized traditional teaching methods (chalk and 

blackboard) complemented by highly interactive and engagement-focused techniques, such as storytelling 

and role-play.    

3.4.1 Focus Area 1: Women as Political Architects 

This segment addressed the systematic exclusion of women from high-level political narratives. It provided 

students with an introduction to the 15 women who were members of the Indian Constituent Assembly.  The 

instruction focused on their specific contributions to the framing of the Indian Constitution, emphasizing 

their advocacy for fundamental rights, gender-specific rights, and social justice. Key figures highlighted 

included Hansa Mehta (advocacy for gender-neutral language in human rights), Dakshayani Velayudhan 

(fight against untouchability), Rajkumari Amrit Kaur (championing healthcare), and Durgabai Deshmukh 

(pushing for education policies).    

3.4.2 Focus Area 2: Warrior and Reformer Roles 

This section broadened the narrative to include "unsung" women, emphasizing figures who demonstrated 

agency outside of traditionally acknowledged female domains. The curriculum included lesser-known 

freedom fighters, such as Rani Gaidinliu (Naga leader), Matangini Hazra (Quit India Movement), and Velu 

Nachiyar (early resistance to British colonial rule). Social reform contributions were also foregrounded, 

particularly the revolutionary work of Savitribai Phule (pioneer of women’s education) and Fatima Sheikh 

(first female Muslim teacher in India).    

3.4.3 Focus Area 3: Critical Reflection and Narrative Construction 

The final segment was highly interactive, designed explicitly to foster critical historical 

consciousness. Students were encouraged to move beyond memorization and to question the structure of the 

historical record: Why are these women not prominently featured in textbooks? and how does history shape 

our understanding of gender roles? This discussion-based approach aimed to shift student focus from passive 

reception to active analysis of the construction and potential biases within historical narratives.  
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4.0 Presentation and Analysis of Research Outcomes 

The data analysis compares the students' baseline awareness (Pre-Test) with the measurable changes in 

perception and factual knowledge following the pedagogical intervention (Post-Test). 

4.1 Pre-Test Baseline: Identification of Perceived Bias and Awareness Gaps 

The pre-test, conducted among 40 Grade 9 students, established clear deficiencies in historical awareness 

concerning women and confirmed a strong student perception of gender bias in the curriculum. 

4.1.1 Dominance of Male Historical Recall 

When students were asked to name historical figures remembered from their textbooks (Q2), the responses 

were overwhelmingly male-centric, confirming the structural bias identified in the literature. Figures such as 

Dr. Babasaheb Ambedkar, Chhatrapati Shivaji Maharaj, Dr. APJ Abdul Kalam, and Pandit Jawaharlal Nehru 

dominated student recall, with multiple mentions for each. In contrast, few students spontaneously recalled 

significant female figures, demonstrating that the textbook’s emphasis leads to a memory monopolized by 

male contributions.    

4.1.2 Quantitative Perception of Textual Bias 

The most striking finding was the widespread recognition of quantitative gender imbalance. When asked 

directly whether men were more represented in history textbooks (Q3), an overwhelming 92% of the students 

affirmed this perception. Furthermore, when asked to assess gender bias (Q8), 51% explicitly stated the 

textbook was biased towards males. This high degree of consensus validates that the lack of quantitative 

balance is obvious and universally recognized by the student population.    

 

4.1.3 The Quality versus Quantity Paradox in Portrayal 

Despite recognizing the quantitative scarcity of women, the analysis of perceived portrayal revealed a 

nuanced distinction in student judgment. When asked about the roles of women in history (Q5), 44% rated 

the portrayal as positive, while 36% considered it neutral. Only 15% found the portrayal negative. This 

paradoxical finding suggests that students are able to differentiate between the rarity of female inclusion 

(quantity) and the valorized treatment of the few included figures (quality), such as Rani Laxmibai or 

Savitribai Phule. The perceived bias is therefore primarily a bias of omission the failure to include a sufficient 

number of women rather than systematic denigration.    

4.1.4 Demand for Intersectional and Broad Inclusion 

An important and unexpected finding related to student perceptions of underrepresented groups (Q4). While  

women were highly cited (16 mentions), LGBTQ+ individuals received the highest number of mentions (18 

mentions) as an ignored or underrepresented group.1 This awareness of intersectional gaps, despite LGBTQ+ 

issues not being a typical part of the Grade 9 curriculum, demonstrates that the students' contemporary 

awareness of justice and representation is far more advanced than the binary focus of the existing 

curriculum.1 Students are critically assessing the historical record against modern standards of 

comprehensive inclusion, demanding that history reflects the full spectrum of marginalized voices.1 
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Table 1: Comparative Pre-Test Findings on Gender Awareness and Perception of Bias (N=40) 

 

Dimension Key Metric Data Point (N=40) Interpretation 

Recall Dominance 

(Q2) 

Most 

Remembered 

Figures 

Male: Ambedkar, 

Shivaji, Kalam 

(12+ mentions 

each) 

Confirms the male-centric 

historical narrative dominance in 

student memory.1 

Perception of Bias 

(Q3) 

Belief that Men 

are More 

Represented 

92% (36 students) 

Yes 

Indicates clear, widespread 

student recognition of gender 

imbalance.1 

Underrepresented 

Groups (Q4) 

Most Mentioned 

Groups 

LGBTQ+ (18 

mentions), Women 

(16 mentions) 

Demonstrates student demand for 

broader, intersectional inclusion 

beyond the male/female binary.1 

Quality of Portrayal 

(Q5) 

Belief in Positive 

Portrayal 

44% Positive, 36% 

Neutral 

Suggests the limited women 

included are viewed positively, 

highlighting the bias of 

quantitative omission.1 

 

4.2 Post-Test Analysis: Measuring the Shift Post-Intervention 

The post-test analysis (N=40) revealed that the targeted pedagogical module generated significant changes 

in students’ factual knowledge, historical valuation, and personal engagement.    

4.2.1 Increased Factual Knowledge and Historical Valuation 

The intervention successfully addressed the gap in factual knowledge. Post-test responses (Q1) confirmed 

increased student ability to recall figures explicitly covered in the module, such as Durgabai Deshmukh, 

Vijaya Lakshmi Pandit, and Sarojini Naidu. This validation of the instructional content was accompanied by 

a critical shift in attitude regarding historical importance. When asked if women's contributions were as 

important as men's (Q2), 78.4% of students (29 responses) affirmed that they were equally important. This 

represents a powerful attitudinal correction, proving that providing students with foundational knowledge of 

political and social female contributions immediately mitigates the perception of male historical superiority.     

 

4.2.2 Shifting Perception of Balance and Textual Inertia 

The module succeeded in recalibrating students’ internal historical consciousness. Following the lessons, 

55% of students reported that they now viewed history from a more balanced perspective (Q4).  This change 

confirms the efficacy of instruction in introducing a new interpretive framework that acknowledges the 

diverse roles played by women in historical events.    

However, this internal shift was partially contradicted by the external perception of the textbook’s reality. 

When asked post-module if textbooks still focused more on men than women (Q6), a substantial segment 

(13 responses affirming male dominance, plus 6 unsure responses) still did not fully reject the idea that the 

physical textbook itself favoured men. This finding highlights textual inertia: while the short-term instruction 

corrected the student’s belief system (78.4% believed in equality), the cumulative effect of years of exposure 

to official, biased textbooks maintains a strong hold on their perception of the curriculum's structure. This 

suggests that pedagogical efforts, while necessary, have limited power to override the perceived authority of 

the state-mandated text without simultaneous structural reform. 
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Table 2: Efficacy of Intervention: Shift in Student Attitudes and Perceptions (Pre-Test vs. Post-Test) 

 

Attitudinal Metric 

(Post-Test) 

Pre-Test Baseline 

(Q3) 

Post-Test Result 

(N=40) 

Interpretation of Change 

Recognition of 

Equal Importance 

(Q2) 

92% perception of 

male dominance 

78.4% Yes, Equally 

Important 

Confirms the module successfully 

altered internal attribution of 

historical importance.1 

Perception of 

Balanced History 

(Q4) 

Implicitly low 55% Now see history 

from a balanced 

perspective 

Indicates significant progress in 

fostering critical historical 

consciousness.1 

Persistence of 

Textual Dominance 

(Q6) 

92% Agreed Men 

were more 

represented 

51% (Yes + Not Sure) 

still perceive male 

dominance 

Reveals the limited ability of short-

term pedagogy to counter 

systematic textbook bias.1 

High Interest in 

Women's History 

(Q9) 

Baseline 

Assessment 

54% Very Interested Validates that the subject is 

inherently engaging when 

presented inclusively.1 

 

4.2.3 Increased Engagement and Pedagogical Preferences 

The module proved highly effective in sparking curiosity and increasing personal engagement with the 

subject matter. A majority of students (56%) reported feeling more connected to history (Q11) after learning 

about women's contributions. The highest level of interest (Q9) was reported by 54% of students who were 

"Very Interested" in learning more, and 36% had already taken proactive steps to research female 

contributions outside of class (Q10). This increase in independent exploration confirms the instructional 

material was compelling and relevant to the students’ intellectual development.    

Qualitative feedback on preferred teaching methods (Q13) reinforced the need to humanize historical 

narratives. Students explicitly favored approaches that departed from purely textual, event-driven 

instruction. The highest preference was for Interactive Discussions (30%), followed by Visuals/Multimedia 

(28%), and Biographies/Personal Stories (25%). This collective preference validates the hypothesis that 

students find history most relatable when it is presented through personal struggle, achievement, and human-

centered narratives, rather than solely through dry political or military accounts. 

Table 3: Student-Preferred Pedagogical Strategies for Inclusive Learning 

 

Suggested Strategy (Post-

Test Q13) 

Frequency 

(%) 

Rationale for Preference 

Interactive Discussions & 

Historical Fiction 

30% Favors engaging, story-driven learning over passive 

reception.1 

Biographies & Personal 

Stories 

25% Makes historical figures relatable and human-

centered, rather than purely event-driven.1 

Visuals (Videos & Pictures) 28% Enhances engagement and aids visualization of 

historical contexts and figures.1 

Historical Fiction Books 

(Only) 

10% Demand for non-traditional, narrative access to 

historical content.1 
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5.0 Discussion: Interpreting the Shift in Historical Consciousness 

The findings of this action research provide robust evidence regarding the efficacy of targeted pedagogical 

interventions while simultaneously exposing the limitations of such efforts in the face of deep-seated 

institutional bias. 

5.1 The Critical Success of Intervention versus the Systemic Problem 

The most conclusive finding is the dramatic and rapid attitudinal shift demonstrated by the Grade 9 cohort. 

The movement from a widespread perception of male dominance (92% pre-test) to a strong majority 

recognizing equal contribution (78.4% post-test) confirms that the bias in history education is fundamentally 

a failure of omission and content selection, not an issue of women's historical irrelevance. When students are 

provided with curated, accurate, and comprehensive information about women’s roles especially in political 

and foundational capacities, such as in the Constituent Assembly they willingly and rapidly integrate these 

contributions into a corrected historical valuation.    

This finding reinforces the ethical and professional responsibility of curriculum designers. The study clearly 

illustrates that the deficiency lies in the educational material itself, which perpetuates bias by exclusion, 

rather than in the students' intellectual capacity or desire for a more inclusive narrative. Educational policy, 

therefore, must address this imbalance not as an academic exercise but as a necessity for accurate historical 

representation.    

5.2 Analysis of Textual Inertia and Persistent Skepticism 

A critical tension in the results is observed in the divergence between internal belief correction and external 

perception persistence. While students intellectually accepted the equality of contributions, over half still 

retained the suspicion that the physical textbook favours men (51% combined Yes/Not Sure responses on 

Q6). This phenomenon, resulting from the cumulative effect of biased textual exposure over years, confirms 

that the official state-mandated text carries a high degree of perceived authoritative truth for students.    

A short-term, 90-minute intervention, no matter how engaging, cannot fully override the textual inertia 

created by years of consistent content bias. This has significant implications for systemic reform: merely 

issuing guidance or supplemental teaching material is insufficient. To achieve lasting equity, reform must 

eliminate the measurable, quantitative gaps documented in the literature (e.g., Agnihotri’s finding of less 

than 10% representation) and structurally redefine the textbook narrative to broaden female representation 

beyond traditional stereotypes.    

5.3 Expanding Inclusion: The Mandate for Intersectional Reform 

The spontaneous high demand for intersectional inclusion, particularly the recognition of LGBTQ+ 

individuals as an ignored group (18 mentions pre-test), carries the deepest implication for future curriculum 

strategy. The Grade 9 students are utilizing a progressive consciousness to critically evaluate the historical 

record against modern standards of social justice, challenging the binary focus (male/female) that educational 

authorities typically maintain.    

The curriculum must therefore evolve beyond simple gender parity to adopt an intersectional approach. If 

curriculum design fails to recognize and address the perceived exclusion of other historically marginalized 

identities, it risks remaining irrelevant to the sophisticated critical thinking skills demonstrated by 

contemporary secondary school students. Future reforms must ensure that the historical narrative reflects the 

full, complex spectrum of contributions made by all individuals. 

6.0 Conclusion and Policy Recommendations 

6.1 Conclusion 

This action research study conclusively demonstrated the pervasiveness of perceived gender bias in the Grade 

9 History textbook, confirming the baseline awareness among students that the curriculum is overwhelmingly 

male-dominated. Simultaneously, the study proved the profound and immediate efficacy of targeted 

pedagogical interventions in correcting student attitudes and historical valuation. The implemented module 

successfully shifted historical consciousness, fostered critical analysis, and significantly enhanced student 

engagement.    
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Ultimately, achieving true gender equity in history education is a collaborative effort demanding a dual 

strategy. It requires supportive, specialized pedagogical training for educators to deliver inclusive content 

and, critically, non-negotiable, systemic, and structural reform of the textbooks themselves, ensuring 

equitable representation across content, visual materials, and linguistic framing. Integrating women's 

contributions is not merely an act of fairness but is essential for providing a comprehensive and accurate 

account of the human past, fostering a sense of inclusion for all students regardless of gender.    

6.2 Policy and Curriculum Recommendations 

Based on the synthesis of the pre-test diagnosis, the measured efficacy of the pedagogical module, and the 

qualitative feedback from students, the following recommendations are proposed for immediate and long-

term implementation: 

6.2.1 Systemic Textbook Rebalancing (For Policymakers and Curriculum Developers)  

1. Mandate Quantitative Parity: Policymakers must establish explicit targets for the quantitative 

inclusion of female historical figures. This requires moving beyond merely appending women’s 

contributions and structurally integrating them across political, scientific, and economic chapters, 

thereby transitioning women from marginal "social" contributions into mainstream historical 

narratives.    

2. Apply Analytical Criteria: All new textbook editions must be systematically vetted against the 

content analysis criteria established in this study: Textual Frequency, Visual Diversity, and Neutral 

Language. This vetting should ensure that illustrations and descriptors actively challenge, rather than 

reinforce, traditional gender roles.    

3. Integrate Intersectional Narratives: Acknowledge the progressive awareness of students by 

mandating the inclusion of chapters or dedicated sections addressing intersectional identity 

narratives, including the requested representation of groups such as LGBTQ+ individuals.     

6.2.2 Enhancing Pedagogical Practice (For Educators and Teacher Training Institutions) 

1. Prioritize Human-Centric Methods: Educators must move away from didactic, event-driven 

teaching and adopt student-preferred interactive methods. Mandatory pedagogical practice should 

include the sustained use of biographies, personal narratives, role-plays, and multimedia resources to 

humanize historical figures and enhance relatability.    

2. Institutionalize Critical History Analysis: Implement mandatory classroom activities designed to 

nurture critical thinking, such as "Textbook Audit" or "Narrative Critique" sessions. These activities 

should explicitly encourage students to question the construction of historical narratives, 

challenging why certain contributions were previously omitted.    

3. Address Nuanced Bias: Teacher training must emphasize the identification and challenge of subtle 

gender biases, specifically the tendency toward "neutral portrayals" (36% perceived neutral portrayal 

in Q5) which effectively downplay the significance and agency of women’s achievements.  

   

6.2.3 Focus for Future Research 

1. Broader Generalization Studies: Conduct large-scale, comparative research across varied 

educational boards (e.g., SSC, CBSE, ICSE) and diverse geographical regions to validate the 

generalizability of these findings regarding both pre-test bias and post-test efficacy.    

2. Long-Term Attitudinal Impact: Future longitudinal studies should investigate whether the exposure 

to inclusive historical narratives in Grade 9 translates into lasting changes in students' career 

aspirations, perceptions of gender equity, and social attitudes in their transition to higher education 

and adult life.    
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