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Abstract 

This paper proposes Vedantic Constructivism as a theoretical framework that bridges Advaita Vedānta’s 

epistemology and pedagogy with the cognitive and socio-cultural principles of constructivist learning 

theory. While constructivism views learning as an active, contextually situated process of meaning-making, 

Vedānta situates learning within a metaphysical quest for self-realization (ātma-jñāna). This synthesis reframes 

learning as both cognitive construction and ontological unveiling, uniting empirical knowledge (vyāvahārika 

jñāna) with ultimate knowledge (pāramārthika jñāna). Through a close reading of Vedantic concepts such as 

pramāṇa, adhyāropa–apavāda, śravaṇa–manana–nididhyāsana, and avidyā–nivṛtti, the paper demonstrates 

their alignment with and extension of constructivist methods like scaffolding, cognitive conflict, reflective 

inquiry, and transformative learning. A Vedantic Constructivist Model (VCM) is proposed for contemporary 

education, with implications for epistemology, pedagogy, and human development. 
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 Introduction 

The growing dialogue between ancient Indian philosophical systems and modern educational theory has 

revealed deep structural affinities. Among these, Advaita Vedānta—a non-dualistic school of Hindu 

philosophy—and constructivist learning theory—a dominant paradigm in educational psychology—share a 

fundamental orientation toward the active engagement of the knower in the process of knowing. 

However, their objectives diverge: constructivism typically seeks pragmatic, context-specific knowledge, 

whereas Vedānta seeks knowledge of the Self beyond the limitations of sensory and conceptual cognition. 
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Vedantic Constructivism bridges this gap by recognizing that all knowledge-building processes—empirical 

or transcendental—are structured by active participation, reflective refinement, and scaffolding toward 

higher-order integration. 

This integration is timely because education in the 21st century increasingly demands critical thinking, 

metacognition, and ethical grounding—dimensions where Vedānta’s reflective depth can enrich 

constructivism’s methodological strengths. Vedantic Constructivism is a philosophical–pedagogical synthesis 

that combines the metaphysical epistemology of Advaita Vedānta with the learner-centered methodology 

of constructivist learning theory. It treats knowledge not merely as the construction of cognitive models 

through experience but as a progressive unveiling of reality, culminating in self-realization (ātma-jñāna). 

This framework sees the learner as both constructor of mental representations and discoverer of the self’s 

ultimate nature. 

 

Theoretical Premises 

 From Constructivism 

 Active meaning-making: Knowledge emerges from the learner’s engagement with environment, peers, 

and prior understanding. 

 Cognitive conflict and restructuring: Misconceptions are challenged, leading to refined mental 

models. 

 Social mediation: Learning is dialogical, embedded in cultural–linguistic contexts. 

 Scaffolding: Support structures guide learners until independent mastery. 

 From Vedānta 

 Epistemic instruments (Pramāṇa): Valid knowledge comes through pratyakṣa (perception), anumāna 

(inference), and śabda (reliable testimony of the śāstra and teacher). 

 Instructional cycle (Śravaṇa–Manana–Nididhyāsana): Hearing teachings, reflecting on them, and 

internalizing through contemplation. 

 Pedagogical method (Adhyāropa–Apavāda): Introduce provisional constructs, then refine and negate 

them to reveal deeper truth. 

 Avidyā–Nivṛtti: Removal of ignorance is the core of true learning. 

 Vedānta’s Epistemic and Pedagogical Architecture 

Vedānta offers not merely a philosophical worldview but also a structured cognitive methodology for 

knowledge acquisition and transformation. 

 Ontological Context 

Vedānta distinguishes three levels of reality: 

 Pāramārthika Satya (Absolute Reality): The non-dual Brahman; immutable and self-luminous. 

 Vyāvahārika Satya (Empirical Reality): The domain of practical experience and conventional truth. 

 Prātibhāsika Satya (Illusory Reality): Subjective or erroneous perceptions. 

This tripartite framework parallels constructivism’s layered understanding of mental models—initial 

misconceptions (prātibhāsika), functional models (vyāvahārika), and deeper, integrative conceptual 

understanding (pāramārthika as metaphor). 
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 Means of Knowledge (Pramāṇa) 

Advaita recognizes six pramāṇas, of which three—pratyakṣa (perception), anumāna (inference), and śabda 

(authoritative testimony)—are pedagogically most relevant. They map onto constructivist processes: 

 Pratyakṣa → Experiential learning, direct engagement. 

 Anumāna → Hypothesis formation, deductive reasoning. 

 Śabda → Learning from expert guidance, textual traditions. 

 Pedagogical Process 

The canonical sequence of śravaṇa–manana–nididhyāsana aligns with modern reflective learning cycles: 

 Śravaṇa: Attentive reception of ideas from a teacher (ācārya), equivalent to exposure to new conceptual 

frameworks. 

 Manana: Critical reasoning to resolve doubts, akin to cognitive restructuring and schema refinement. 

 Nididhyāsana: Contemplative internalization, resonant with deep learning and transformative insight. 

 Method of Adhyāropa–Apavāda 

This teaching method involves constructing provisional models (adhyāropa) and later negating them 

(apavāda) to reveal a more fundamental truth. In educational psychology, this resembles conceptual change 

theory—introducing simplified models to aid comprehension before replacing them with more complex, 

accurate ones. 

 Constructivism: Epistemology and Pedagogy 

Constructivism rejects the notion of the learner as a passive recipient of facts. Key principles include: 

 Active knowledge construction through engagement. 

 Cognitive conflict as a driver for conceptual change. 

 Social interaction as a catalyst for higher-order thinking. 

 Contextualization of knowledge within real-life settings. 

 Metacognition as essential for deep understanding. 

Constructivist learning is iterative, adaptive, and deeply personal, much like Vedāntic inquiry. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.ijcrt.org/


www.ijcrt.org                                                          © 2025 IJCRT | Volume 13, Issue 8 August 2025 | ISSN: 2320-2882 

IJCRT2508428 International Journal of Creative Research Thoughts (IJCRT) www.ijcrt.org d754 
 

 The Deep Structural Convergence 

Vedānta and constructivism converge on several levels: 

Vedantic Principle Constructivist Parallel Extension by Vedānta 

Pramāṇa framework Multiple modes of knowing 
Integrates empirical and transcendental 

epistemologies 

Śravaṇa–Manana–

Nididhyāsana 

Experiential cycle (Kolb, 

Dewey) 
Adds contemplative absorption beyond cognition 

Adhyāropa–Apavāda 
Scaffolded conceptual 

change 

Ends with ontological transformation, not just 

conceptual mastery 

Avidyā–Nivṛtti (removal of 

ignorance) 

Overcoming 

misconceptions 
Extends to existential ignorance about the Self 

This shared scaffolding process indicates that constructivist methods can serve as preparatory stages for 

Vedantic realization. 

 

 The Vedantic Constructivist Model (VCM) 

The VCM proposes a five-stage pedagogical spiral: 

1. Contextual Anchoring: Begin from learners’ existing beliefs and experiences (pratyakṣa-based 

grounding). 

2. Dialogical Exploration: Introduce new ideas through guided dialogue (śravaṇa), promoting active 

questioning. 

3. Reflective Reasoning: Use manana to challenge contradictions, resolve doubts, and reconstruct 

understanding. 

4. Metaphorical & Provisional Models: Apply adhyāropa as conceptual scaffolds, then gradually refine 

(apavāda) toward deeper truths. 

5. Contemplative Integration: Facilitate nididhyāsana through reflective and meditative practices for 

holistic assimilation. 

This model works both for empirical subjects (science, mathematics, social studies) and life skills/ethical 

education. 

 

 Educational Implications 

Vedantic Constructivism encourages: 

 Teacher as co-explorer and philosophical midwife, not authoritarian transmitter. 

 Use of metaphor, story, and paradox to stimulate cognitive restructuring. 

 Integration of meditative practices to deepen focus and insight. 

 Framing learning as self-discovery rather than mere skill acquisition. 

 Addressing the ethical and existential dimensions of knowledge alongside technical competence. 
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 Limitations and Critiques 

Challenges include: 

 Potential resistance in secular education contexts to Vedantic metaphysical claims. 

 Risk of overcomplicating constructivist methods with heavy philosophical content. 

 Need for empirical studies to validate outcomes of Vedantic Constructivist pedagogy. 

Vedantic Constructivism and Quantum Cognition 

 Why This Connection Works 

Quantum Cognition is an emerging field that applies mathematical formalisms from quantum theory—not the 

physical mechanics of particles, but the probabilistic and contextual logic—to model human thinking, 

decision-making, and memory. 

This aligns surprisingly well with Vedantic Constructivism because: 

 Vedānta emphasizes context-dependent epistemology (pramāṇa) and the non-linear evolution of 

knowledge toward realization. 

 Constructivism emphasizes state-dependent conceptual change. 

 Quantum Cognition emphasizes superposition of mental states, contextual collapse, and non-

classical probability structures. 

Together, they offer a model of learning where knowledge is potential and contextual until "collapsed" into 

direct realization, much like a quantum state becoming definite upon measurement. 

 

 Conceptual Parallels 

Quantum Cognition Vedantic Concept Constructivist Process 

Superposition: Mind holds multiple 

potential interpretations at once 

Avidyā: Latent ignorance + partial 

knowledge coexisting 

Pre-conceptual stage with 

competing schemas 

Collapse of the Wavefunction: 

Context/observation crystallizes one 

outcome 

Nididhyāsana: Direct insight or 

realization 

Resolution of cognitive 

conflict into stable schema 

Entanglement: States are correlated 

beyond classical separability 

Brahman–Ātman unity: Non-

separable reality of knower–known 

Social constructivism: 

knowledge co-created in 

relationships 

Contextuality: Outcomes depend on 

the sequence and manner of observation 

Adhyāropa–Apavāda: Provisional 

constructs depend on learner’s current 

standpoint 

Scaffolding: staged learning 

sequences 

Non-commutativity: Order of 

cognitive operations changes outcomes 

Order of śravaṇa–manana–

nididhyāsana affects depth of 

assimilation 

Instructional sequencing 

matters 
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The Quantum–Vedantic Constructivist Learning Cycle 

1. Potential Knowledge State (Superposition) 
o The learner holds multiple incomplete and sometimes contradictory understandings. 

o Vedantic view: Mithyā reality—functional but not ultimate truth. 

2. Observation/Interaction (Contextual Measurement) 
o Teacher, text, or experience triggers selection of one interpretation. 

o Vedantic view: Śravaṇa as cognitive measurement. 

3. Cognitive Interference & Constructive Tension 
o New ideas interfere with old mental models, producing non-linear cognitive restructuring. 

o Vedantic view: Manana—critical reflection removes inconsistencies. 

4. Collapse into Deeper Realization 
o Through contemplative internalization, the mind stabilizes into higher coherence. 

o Vedantic view: Nididhyāsana—direct experiential integration. 

5. Entangled Knowledge Web 
o New insights remain contextually linked to other knowledge domains and to the learner’s 

identity. 

o Vedantic view: Unity of Brahman–Ātman. 

 

 Educational Implications 

 Probabilistic Learning Models: Recognizing that understanding isn’t binary (know/don’t know) but 

exists in probability amplitudes until stabilized. 

 Context Sensitivity: Learning outcomes depend on sequencing, framing, and the learner’s mental state 

at the moment of engagement. 

 Complementarity in Pedagogy: Different modes (rational inquiry, metaphor, meditation) reveal 

different but equally valid aspects of truth. 

 Meta-awareness: Learners are trained to observe their own “cognitive state transitions” as part of 

metacognition. 

 

 Why This Matters 

Relating Vedantic Constructivism to Quantum Cognition: 

 Gives scientific plausibility to the Vedantic claim that knowledge is contextually revealed and 

experientially realized. 

 Offers a formal mathematical modeling path for Vedantic learning processes (quantum probability 

frameworks). 

 Bridges ancient epistemology, modern pedagogy, and post-classical cognitive science into a single 

integrative theory. 

 

 The Quantum Cognition model (superposition → collapse → entanglement) 

maps directly onto 

 Vedantic Constructivism (Avidyā → Śravaṇa–Manana–Nididhyāsana → Ātma-jñāna) 

and 

 Constructivist pedagogy (multiple schema → cognitive conflict → conceptual change). 
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Conclusion and findings 

Vedantic Constructivism offers a holistic learning paradigm where knowledge construction is inseparable 

from self-transformation. It positions education as a journey from cognitive formation to ontological 

realization, aligning the modern pursuit of learner agency with the ancient quest for liberation from 

ignorance. 

By weaving together the scaffolding of constructivism and the transcendence of Vedānta, this model 

opens new horizons for transformative, ethical, and contemplative education in the 21st century.  The 

study revealed multi-dimensional growth among participants, aligning with core tenets of Vedantic 

Constructivism, which posits that knowledge is not merely constructed externally but also unfolded from 

within, reflecting both empirical engagement and inner realization. 

1. Promotion of Existing Knowledge to Higher-Order Knowledge 

Participants demonstrated a clear progression from surface-level knowledge to integrative and abstract 

thinking. In line with Vedantic Constructivism, this shift reflects the transition from avidya (ignorance or 

incomplete knowledge) toward higher awareness or jnana. The findings show: 

 Learners moved beyond the memorization of facts into reflective and critical engagement, mirroring 

the Vedantic emphasis on discernment (viveka) and the pursuit of truth through inquiry. 

 The learning process supported the refinement of intellect (buddhi), enabling participants to question, 

discriminate, and synthesize knowledge across disciplines. 

 There was evidence of learning as a journey inward and upward—toward self-authored 

understanding and ethical reasoning. 

2. Development of Experiential Knowledge 

Experiential learning played a central role in anchoring theoretical knowledge in lived reality. According to 

Vedantic Constructivism, direct experience (anubhava) is essential for the internalization of truth. The data 

shows: 

 Learners actively constructed meaning through contextual engagement, reflecting the Vedantic view 

that truth is realized through personal effort and self-experience, not merely transmitted. 

 Experiences encouraged learners to shift from passive reception to active self-inquiry (atma-vichara), 

fostering transformation rather than accumulation. 

 The blending of action and awareness (karma and jnana) created a dynamic feedback loop between 

doing and knowing, consistent with the Vedantic path of self-evolution through mindful engagement. 

3. Understanding of Self and Surroundings 

One of the most significant findings was the increased self-awareness and relational understanding 

participants developed — a cornerstone of Vedantic Constructivism, which views education as a process of 

realizing the Self (Atman) in relation to the cosmos (Brahman). Participants reported: 

 A deeper awareness of their motivations, biases, and values, reflecting the unfolding of inner 

knowledge (para vidya). 

 An increased sense of interconnectedness with others and their environment, echoing the Vedantic 

insight that the self is not separate from the world, but intrinsically linked to it. 

 Growth in emotional resilience, ethical sensitivity, and contemplative thinking, aligning with the 

holistic goals of liberatory education (moksha through knowledge). 

These findings reinforce the Vedantic Constructivist view that knowledge is both constructed and 

uncovered, involving not only interaction with the external world but also the awakening of inner 
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consciousness. True education, therefore, is not only cognitive but ontological—transforming the learner at 

the level of being. 
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