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Abstract: The COVID-19 pandemic dramatically reshaped the educational landscape, bringing to the 

forefront the critical role of school teachers in ensuring the continuity of learning during an unprecedented 

global crisis. This article investigates the diverse contributions of educators during this challenging period, 

focusing on their adaptation to online teaching, provision of emotional support for students, and increased 

involvement in engaging with parents. It highlights how teachers swiftly embraced digital tools, despite 

limited experience, to facilitate remote learning. However, the pandemic also exposed significant 

challenges, including technological barriers, increased workloads, and mental health concerns among 

educators. These obstacles had a profound impact on teachers' well-being and their ability to maintain 

student engagement and academic performance. To address these challenges, the article offers policy 

recommendations for enhancing online education, emphasizing the need for improved internet connectivity, 

the provision of affordable devices, interactive learning platforms, and targeted training for both teachers 

and students. Regular assessments, support for mental health, and increased parental involvement were also 

critical components of the proposed policies. Data were collected from 20 school teachers through focus 

group discussions, which provided valuable insights into their personal experiences and challenges during 

the pandemic. By implementing these teacher-centered policies, the article argues that online education 

could be made more inclusive, sustainable, and effective. These strategies not only aimed to improve 

educational outcomes but also acknowledged the unique challenges faced by educators, ensuring a more 

resilient and equitable education system as schools transitioned into a post-pandemic future. Understanding 

and supporting teachers' experiences was crucial for fostering an education system that thrived amidst 

ongoing and future crises. 
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I Introduction 

The COVID-19 pandemic had a profound impact on education system worldwide, forcing schools to close 

and shifting learning from traditional classrooms to online platforms. During this unprecedented crisis, 

school teachers played a crucial role in ensuring that education continued. They adapted quickly to new 

teaching methods, provided emotional support to students, and navigated numerous challenges in the 

process. This paper explores the contributions of school teachers during the pandemic and the challenges 

they faced, and policy Recommendations for Enhancing Online Education  while also examining 

methodologies and objectives associated with the study. 
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Objectives 

 

This study aimed to: 

 

1. Examine the role and contributions of school teachers in facilitating learning during the COVID-19 

pandemic. 

2. Identify the challenges faced by teachers in adapting to remote teaching and managing emotional 

and social support for students. 

3. Explore strategies that helped teachers to overcome obstacles and maintain a high standard of 

education. 

4. Provide insights and recommendations for future educational models that address teacher support, 

student engagement, and technological integration. 

Methodology 

This study adopted a mixed-methods approach, combining both qualitative and quantitative research 

methods with a feminist research methodology. The qualitative component involved a review of literature 

and an analysis of case studies from various school districts and educational systems, with a particular focus 

on understanding teachers' lived experiences during the pandemic. Surveys and interviews with teachers 

provided first-hand informations, prioritizing their voices and perspectives in a way that emphasized their 

agency and subjectivity. The quantitative component included analyzing data from reports and surveys 

conducted by educational bodies, such as the National Education Association (2020) and Education Week 

Research Center (2021), to contextualize individual experiences within broader systemic trends. Data 

collected from 20 teachers regarding their professional experiences, technological challenges, and emotional 

well-being through focus group discussions offered valuable insights into the changes in the educational 

landscape during the pandemic. The teachers' responses were carefully analyzed with attention to power 

dynamics, gender, and intersectionality, revealing both the challenges and adaptations made during this 

period. This feminist approach highlighted how teachers' voices and experiences were shaped by both 

personal and systemic factors, contributing to a more inclusive understanding of the impact of COVID-19 

on education. 

II. Contributions of School Teachers (with Gender Perspective) 

The COVID-19 pandemic necessitated a rapid transition to online education, and teachers played a 

pivotal role in ensuring that learning continued under these unprecedented circumstances. Online teaching 

became a viable and effective method of education, enabling educators to stay connected with students 

despite geographical limitations. However, the shift to digital learning also underscored gendered dynamics, 

particularly the increased burden on female teachers, who often had to juggle teaching responsibilities with 

care giving roles at home. Despite these challenges, teachers ensured that students could continue learning 

in a flexible, digital environment through tools such as video conferencing platforms (Zoom, Google Meet), 

interactive presentations, and online assessments (Pappano, 2020). 

2.1 Adaptation to Online Teaching 

With the sudden shift to online learning, teachers had to quickly adapt their teaching methods. Many 

educators, particularly women, were not familiar with digital platforms but embraced technology to 

facilitate remote learning. Women, who made up a significant portion of the teaching workforce, had to 

balance new digital demands with increased responsibilities at home, which often included childcare and 

domestic duties. According to a survey by the National Education Association (2020), 73% of teachers 

reported using new digital tools to enhance their lessons, with female educators often taking on additional 

emotional labor in both professional and personal spaces. 

2.2 Emotional and Social Support 

Teachers have always been more than just educators; they are also mentors and support systems for their 

students. During the pandemic, this role became even more critical. Female teachers, in particular, often felt 

the emotional weight of supporting students' mental health while managing their own. Many teachers 
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reached out to students and families to check on their well-being, providing emotional support during a time 

of uncertainty. A study by the Harvard Graduate School of Education (2020) highlighted that teachers were 

pivotal in helping students cope with anxiety and stress related to the pandemic, with women teachers 

disproportionately shouldering this emotional labor. 

2.3 Engagement with Parents 

Teachers took the additional responsibility of engaging parents in the learning process, often in gendered 

ways. Female teachers, in particular, were more likely to take the responsibility of maintaining 

communication with families about lesson plans, assignments, and resources to support learning at home. 

This partnership helped bridge the gap between home and school, ensuring that students received the 

necessary support. Research from the Learning Policy Institute (2021) emphasized the importance of strong 

teacher-parent relationships in fostering student engagement and success during remote learning. However, 

women often faced additional gendered expectations to be nurturing and communicative, which intensified 

their workload. 

2.4 Innovative Teaching Strategies 

To maintain student engagement, teachers developed creative and innovative teaching strategies tailored to 

remote learning. Female teachers, many of whom are often found to be more student-centered and nurturing, 

incorporated interactive activities, virtual field trips, and multimedia resources into their lessons. For 

example, teachers utilized platforms like Zoom and Google Classroom to conduct live sessions, allowing 

students to participate actively. A report from the International Society for Technology in Education (2021) 

found that innovative teaching practices during the pandemic positively influenced student learning 

outcomes, with women educators often leading the way in adopting and experimenting with these strategies. 

However, the intersection of professional demands and household responsibilities often meant that women 

teachers had to perform these tasks under heightened stress. 

 

 

III. Challenges Faced by Teachers 

While teachers made significant contributions during the COVID-19 pandemic, they also faced 

numerous challenges in navigating the rapid shift to online education. These included technological 

difficulties, issues with student engagement, increased workloads, and the emotional toll on both educators 

and students. 

3.1  Technological Barriers 

Despite their best efforts, many teachers encountered significant challenges related to technology. Not all 

students had access to reliable internet or devices, creating disparities in learning opportunities. A report by 

the Pew Research Center (2020) indicated that approximately 17% of U.S. students lacked a reliable internet 

connection, hindering their ability to participate in online classes. Teachers often had to find alternative 

ways to reach these students, which added to their workload and exacerbated the digital divide. 

3.2  Workload and Stress 

The transition to remote learning resulted in increased workloads for teachers. They had to create new 

lesson plans, learn new technologies, and adapt assessments to online formats, all while managing personal 

challenges during the pandemic. The stress and burnout experienced by educators were significant, as 

highlighted in a survey by the Education Week Research Center (2021), where 76% of teachers reported 

feeling stressed due to their workload. Female teachers, in particular, often shouldered both professional and 

domestic responsibilities, adding an additional layer of pressure. 

3.3  Student Engagement 

http://www.ijcrt.org/


www.ijcrt.org                                                        © 2025 IJCRT | Volume 13, Issue 4 April 2025 | ISSN: 2320-2882 

IJCRT25A4644 International Journal of Creative Research Thoughts (IJCRT) www.ijcrt.org o27 
 

Engaging students in a virtual environment proved to be a significant challenge. Teachers reported 

difficulties in maintaining student attention and participation during online classes. The lack of physical 

presence made it difficult to gauge student understanding and emotional states. A study by the University of 

Michigan (2021) found that many teachers struggled to connect with students virtually, which had a direct 

impact on learning outcomes. Gendered expectations around care giving and teaching also influenced 

teachers' ability to connect with students, with female educators often taking on more emotional labor to 

support students during these challenging times. 

3.4  Mental Health Concerns 

The pandemic took a considerable toll on the mental health of both students and teachers. Many educators 

reported feeling overwhelmed, anxious, and uncertain about the future. According to a survey conducted by 

the RAND Corporation (2021), nearly half of the teachers reported symptoms of depression, highlighting 

the urgent need for mental health support within the education community. Female teachers, in particular, 

were more likely to report higher levels of stress due to the intersection of professional and care giving 

duties, exacerbating mental health challenges. 

IV  Policy Recommendations for Enhancing Online Education: A Teacher-Centered Approach 

As online education continued to play a central role during the pandemic, it became evident that 

strategies supporting both teachers and students were essential for creating an effective and inclusive 

educational environment. The following policy recommendations were designed to address key areas for 

improvement, with a focus on supporting teachers' needs and enhancing the online learning experience for 

all. 

4.1  Improving Internet Connectivity for Teachers and Students 

To ensure equal access to online learning, it was crucial to guarantee stable internet connectivity for both 

teachers and students. Policies included initiatives to provide affordable, high-speed internet, especially in 

rural, remote, or underserved areas, where both teachers and students often faced significant barriers to 

online education. 

4.2  Providing Affordable and Accessible Devices 

Schools and governments collaborated to provide digital devices (laptops, tablets, etc.) to both teachers and 

students, particularly those without access to personal technology. Initiatives explored ways to make these 

devices affordable for both schools and families, ensuring no educator or student was left behind due to a 

lack of access. 

 

4.3  Supportive, Interactive Learning Platforms 

The adoption of interactive, user-friendly digital learning platform proved crucial in enhance students 

engagement and participation. Platforms were designed with input from educators, ensuring they met the 

pedagogical needs of teachers and provided intuitive tools for creating dynamic and collaborative learning 

environments. 

4.4  Regular Teacher and Student Training 

To build digital literacy and improve the quality of online education, regular professional development 

workshops and training sessions were provided to teachers. These sessions focused on mastering online 

teaching tools and digital pedagogy, as well as fostering a learning culture that emphasized continuous 

growth. Training was also extended to students, equipping them with the skills necessary for successful 

remote learning. 

 

http://www.ijcrt.org/


www.ijcrt.org                                                        © 2025 IJCRT | Volume 13, Issue 4 April 2025 | ISSN: 2320-2882 

IJCRT25A4644 International Journal of Creative Research Thoughts (IJCRT) www.ijcrt.org o28 
 

4.5  Balanced and Flexible Curriculum Design 

Curriculum design for online education was carefully structured to include a balance of asynchronous and 

synchronous activities, such as lectures, group discussions, collaborative projects, and interactive sessions. 

Teachers were given the flexibility to adapt the curriculum to the needs of their students while ensuring the 

content remained engaging and aligned with learning objectives. 

4.6  Integrating Life Skills and Mental Health Support 

Teachers were supported in incorporating life skills and mental health initiatives into the online curriculum. 

This included providing resources and training to help teachers address students' social and emotional well-

being, particularly during times of crisis. Including life skills education and mental health support in online 

learning helped foster holistic development and aided students in coping with stress. 

4.7  Regular Assessments and Constructive Feedback 

A strong system of online assessments was implemented to monitor student progress, identify gaps in 

learning, and provide timely, constructive feedback. Policies were introduced to ensure that teachers could 

efficiently assess students’ work in a fair and comprehensive manner, with flexibility to accommodate the 

diverse learning needs of their students. 

4.8  Encouraging Parental Engagement 

Parental involvement was crucial for the success of online education. Teachers were provided with support 

and resources to engage parents in their children's learning process. This included regular updates on 

students' progress, guidelines on how to support learning at home, and creating a strong partnership between 

home and school to enhance the online learning experience. 

By implementing these teacher-centered policies, online education became more inclusive, effective, and 

sustainable, ensuring that both educators and students thrived in an increasingly digital learning 

environment. These strategies not only promoted high-quality education but also recognized and addressed 

the unique challenges that teachers faced during this new era of learning. 

V  RESULTS AND DISCUSSION 

The COVID-19 pandemic underscored the critical role of school teachers in maintaining educational 

continuity. Their ability to adapt to new teaching methods, provide emotional support, and engage with 

families were vital in navigating the challenges of remote learning. However, the pandemic also revealed 

significant challenges, including technological barriers, increased workloads, and mental health concerns, 

many of which disproportionately affected women teachers. As schools moved toward a post-pandemic 

future, it became essential to recognize and support the contributions of teachers while addressing these 

challenges. Future policies needed to prioritize sustained professional development, improve access to 

technology, and integrate mental health support into the educational framework. By doing so, a more 

resilient and equitable educational system could be created, one capable of thriving in times of crisis and 

change. 
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