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Abstract:  This study explores the influence of various dimensions of Emotional Intelligence (EI) among school leaders—

specifically their empathy, ability to manage relationships, and commitment—on the work motivation of teachers, and ultimately 

on student performance. Unlike most prior research, which has predominantly focused on students and teachers, this work examines 

the pivotal role of school leadership within India's education system, where intrinsic motivators are especially critical. Our findings 

indicate that EI is a significant predictor of staff motivation, with commitment emerging as the most influential factor. These results 

underscore that emotionally intelligent leadership not only fosters a supportive work environment but also enhances the transmission 

of intellectual and moral values to future generations. Recent studies by Miao et al. (2017) and Carmeli et al. (2009) further validate 

these conclusions, highlighting the transformative impact of emotionally intelligent leadership on organizational performance. In 

light of these insights, we urge educational policymakers to prioritize EI training for school leaders, as their role is central to the 

advancement of society. 

 

Index Terms - Emotional intelligence, leadership, teacher motivation, school principals, intrinsic motivation, education, 

managing relationships, empathy, leadership psychology, commitment. 

 

Introduction 

This paper seeks to fill a notable void by linking a school leaders’ emotional intelligence (EI) to teachers’ performance and generally 

the institutional performance by employing a factor based approach to studying the interplay of various aspects of EI. This paper 

seeks to fill such a void by contending that school leadership is primarily important as compared to students and teachers, which 

has been the focus of most studies in this domain.. 

 

The Indian educational market differs from many countries in that teaching is often relatively underpaid compared to other sectors 

like manufacturing, thus teachers rely heavily on intrinsic motivation, and therefore, school leaders need to enhance those 

motivation factors through reasoning. EI, which is the ability to perceive, express, understand, and control emotions (Mayer, 

Salovey & Caruso, 2000), emerges as an essential requirement here. These days, school principals, who were originally seen as 

instructional leaders, have a need to be more humane and serve as the foremost defenders against teacher burnout. With Emotional 

Intelligence, they are able to build the structures needed for effective institutional and instructional culture for learning. 

 

Ancient educational traditions as well as modern day psychology and traditions, are essential to the role of a school leader. Attributed 

to Samarth Ramdas Swami in the 17th century, Manache Shlok provides guidance on the following key principles: 

 
मना श्रेष्ठ धारिष्ट जीवी धिावे । 

मना बोलणे नीच सोशीत जावे ॥ 

स्वये सववदा नम्र वाचे वदावे । 

मना सवव लोकाांसस िे नीववावे ॥ 

 

"O mind, hold on to great courage in your heart. Endure insults with patience and do not react in anger or frustration. Always speak 

humbly with others, using words that bring peace and happiness. Strive to bring joy and humility to all those you meet." 

Educational institutions, while often focused on intellectual growth, are fundamentally human-intensive environments, involving 

students, parents, teachers, and administrators—each with unique personalities and motivations. This study investigates how 

emotionally intelligent leaders can elevate teacher motivation and create supportive environments that foster better teacher 

performance and improved student outcomes, creating a ripple effect throughout the educational system. 
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I. NEED AND SIGNIFICANCE OF THE STUDY 

The present research is an extension of the work by Liden and Mitchell (1989) on the social exchanges between a supervisor and a 

subordinate with respect to the impact that the emotional intelligence (EI) of institutional leaders exerts on staff motivation on the 

educational systems. EI facilitates leaders’ ability to regulate emotions and thus enhance a nourished work environment (Goleman, 

1995). With regard to India, where many teachers are lacking in the external motivators of, for instance, high pays, which are rarely 

found, the motivation of teachers can be obtained and maintained through the use of emotionally intelligent leadership. For instance, 

Bradberry & Greaves (2009) note that high emotional intelligence leaders strengthen team morale and improve performance. This 

study intends to assess these relationships using a factor approach in order to address the problem of leadership development in 

education. 

II. RESEARCH METHODOLOGY 

In our study, we carefully set out to explore the intriguing links between various facets of emotional intelligence and the work 

motivation among school staff. We began by defining our research objectives with clarity, each accompanied by a null hypothesis 

stating that there is no significant relationship between a specific EI factor and staff motivation. For this purpose, we used the well-

established Emotional Intelligence Scale by Hyde, Pethe, and Dhar (2005) and the Work Motivation Questionnaire by Agarwal 

(2006); these instruments are highly regarded and ensure that each EI component, such as empathy, managing relations, and 

commitment, is well captured. Our sampling method was practical and thoughtful; we employed a cluster sampling technique to 

randomly select a group of schools from both urban and rural areas in the Moga District of Punjab. In each of the 25 selected 

schools, we chose five permanent teachers from classes XI and XII—each with more than two years of teaching experience—as 

well as the school principal. The data collection process was carried out with due respect and courtesy; permissions were obtained 

from the school heads, and the tests were administered at mutually convenient times. Finally, for our analysis, we included all 50 

principals and randomly selected 100 teachers from our original sample, ensuring that our study was both comprehensive and 

representative. This careful approach has allowed us to gain valuable insights into the dynamic interplay between emotional 

intelligence and staff motivation. 

III. DATA ANALYSIS 

In our study, we began by exploring the descriptive properties of our variables. The distributions for empathy, managing 

relations, and overall emotional intelligence, as well as work motivation, were largely normal; the only exception was the 

commitment variable. Notably, work motivation had the highest mean at 120.23. We then applied several statistical techniques—t-

test, ANOVA, and correlation analysis—to unravel the relationship between the dimensions of emotional intelligence (EI) and the 

work motivation of staff. 

Regression Analysis for Empathy  

Table 1 presents the regression analysis where empathy is used to predict work motivation. The Model Summary indicates that 

the correlation coefficient R is 0.545, with an R² of 0.297 (adjusted R² = 0.266) and a standard error of 9.43095. This means that 

about 29.7% of the variance in work motivation is explained by empathy. 

 

4.1 Results of Descriptive Statics of Study Variables : Model Summary 

 

The ANOVA results in Table 1A support the model fit, with a significant F-value of 9.695 (p = .005). Table 1B shows that the 

unstandardized coefficient for empathy (B = 3.368, Std. Error = 1.082) is statistically significant (t = 3.114, p = .005) with a 95% 

confidence interval from 1.131 to 5.606. Thus, an increase in empathy corresponds to a significant increase in work motivation, 

leading us to reject the null hypothesis for empathy. 

Table 4.1 A: ANOVA for Empathy Regression Model 

Model SS df Mean Square F-value p-value 

Regression 862.316 1 862.316 9.695 .005 

Residual 2045.684 23 88.943   

Total 2908.000 24    

 

 

 

 

 

 

 

Model R R Square Adjusted R Square Std. Error of the Estimate 

1 0.545 0.297 0.266 9.43095 
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Table 4.1 B: Coefficients for Empathy Regression Model 

Model Unstandardized 

Coefficients 

Standardized 

Coefficients 

T-value p-value 95.0% C.I. for 

B 

 B Std. Error Beta   

1 53.926 20.856 – 2.586 .017 

 Empathy: 3.368 1.082 0.545 3.114 .005 

 

Regression Analysis for Managing Relations  

 Next, we examined how the managing relations factor predicts work motivation. Table 2 summarizes this analysis: R is 

0.5, with R² of 0.250 (adjusted R² = 0.218) and a standard error of 9.73500. The ANOVA table (Table 2A) yields an F-value of 

7.685 (p = .011), while the coefficients table (Table 2B) shows a statistically significant B1 of 3.231 (t = 2.772, p = .011) with a 

confidence interval between 0.82 and 5.64. This confirms that managing relations significantly influences work motivation, leading 

to the rejection of the corresponding null hypothesis. 

Table 4.2: Regression between Managing Relations Factor and Work Motivation: Model Summary 

Model R R Square Adjusted R Square Std. Error of the Estimate 

1 0.5 0.250 0.218 9.73500 

 

Table 4.2 A: ANOVA for Managing Relations Regression Model 

Model Sum of Squares df Mean Square F-value p-value 

Regression 728.285 1 728.285 7.685 .011 

Residual 2179.715 23 94.770   

Total 2908.000 24    

 

 

Table 4.2 B: Coefficients for Managing Relations Regression Model 

Model Unstandardized 

Coefficients 

Standardized 

Coefficients 

t-value p-value 95.0% C.I. for 

B 

 B Std. Error Beta   

1 64.835 19.492 – 3.326 0.003 

 Managing Relations: 

3.231 

1.166 0.500 2.772 0.011 
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Regression Analysis for Commitment 

For the commitment factor, Table 3 shows a stronger relationship with work motivation, where R is 0.672 and R² is 0.451 

(adjusted R² = 0.427) with a standard error of 8.331. The ANOVA results (Table 3A) display a highly significant F-value of 18.903 

(p = .0001). The coefficients (Table 3B) indicate that the unstandardized coefficient for commitment is 2.45 (t = 2.753, p = .022) 

with a 95% confidence interval from 0.436 to 4.453. This robust model fit leads us to reject the null hypothesis related to 

commitment. 

Table 4.3: Regression between Commitment Factor and Work Motivation 

Model R R Square Adjusted R Square Std. Error of the Estimate 

1 0.672 0.451 0.427 8.331 

 

Table 4.3 A: ANOVA for Commitment Regression Model 

Model Sum of Squares df Mean Square F-value p-value 

Regression 1311.852 1 1311.852 18.903 .0001 

Residual 1596.148 23 69.398   

Total 2908.000 24    

 

Table 4.3 B: Coefficients for Commitment Regression Model 

Model Unstandardized 

Coefficients 

Standardized 

Coefficients 

T-value p-value 95.0% C.I. for B 

 B Std. Error Beta   

1 11.33 40.27 – 0.281 .785 

 Commitment: 2.45 0.888 0.676 2.753 .022 

 

Overall Emotional Intelligence and Work Motivation 

Finally, when considering overall emotional intelligence, Table 4 reveals an even stronger model. The Model Summary 

indicates R is 0.779, R² is 0.607 (adjusted R² = 0.590), and the standard error is 7.04526. The ANOVA table (Table 4A) confirms 

the model fit with an F-value of 35.59 (p = .0001). Table 4B shows that the coefficient for overall EI is 2.572 (t = 5.965, p = .0001) 

with a 95% confidence interval ranging from 1.680 to 3.464. Additionally, the correlation matrix in Table 4C highlights significant 

positive correlations between the individual EI dimensions and work motivation, with overall EI correlating at r = 0.779. 

 

 

 

Table 4.4: Co-relationship between Emotional Intelligence and Overall Work Motivation of Staff 

Model R R Square Adjusted R Square Std. Error of the Estimate 

1 0.779 0.607 0.590 7.04526 
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Table 4.4 A: ANOVA for Overall EI Regression Model 

Model Sum of Squares df Mean Square F-value p-value 

Regression 1766.38 1 1766.38 35.59 .0001 

Residual 1141.62 23 49.67   

Total 2908.000 24    

 

Table 4.4 B: Coefficients for Overall EI Regression Model 

Model Unstandardized 

Coefficients 

Standardized Coefficients T-value p-value 95.0% C.I. for 

B 

 B Std. Error Beta   

1 4.716 19.142 – 0.246 .808 

 Emotional Intelligence: 

2.572 

0.431 0.779 5.965 .0001 

 

Table 4.4 C: Correlations among Variables 

Variables Empathy Managing 

Relations 

Commitment Emotional Intelligence Work Motivation 

Empathy - 0.176 0.461 0.783 0.545 

Managing Relations - - 0.189 0.671 0.500 

Commitment - - - 0.690 0.672 

Emotional 

Intelligence 

- - - - 0.779 

 

V. FINDINGS AND CONCLUSIONS 

Overall, the analyses robustly confirm that emotional intelligence significantly predicts work motivation. In each regression model, 

the key dimensions—empathy, managing relations, and commitment—along with the overall EI score, exhibited significant effects 

on work motivation. For example, in the empathy model, an increase of one unit in empathy is associated with a 3.368 unit increase 

in work motivation. Similarly, in the overall EI model, each unit increase in EI results in a 2.572 unit increase in work motivation. 

The strong correlations among the variables further affirm that as leaders become more emotionally intelligent, their ability to 

motivate staff improves. 
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Fig.‖ 

Fig.2 

 
These findings lead us to reject the respective null hypotheses. In conclusion, our research confirms that traits such as empathy, 

relationship management, and commitment are critical for fostering a motivated workforce. As supported by the literature (Stone, 

Parker, & Wood, 2005; Moore, 2007; Khan, 2012; Giardini & Frese, 2008), this study underscores the importance of selecting and 

training school principals with high emotional intelligence to enhance staff motivation and ultimately, improve the educational 

environment. 

 

V. SUGGESTIONS FOR FUTURE RESEARCH 

In future studies, it would be worthwhile to explore these relationships at the college level, where faculty and administrative 

dynamics could reveal new insights into how emotional intelligence influences motivation. Additionally, comparing different school 

types—government, private, and aided—across diverse geographical areas can help us understand regional nuances. A mixed-

population sample, including urban and rural schools, would further enrich our understanding, as would a comparative study of 

schools in various districts. This multi-faceted approach could offer a broader perspective on the role of emotional intelligence in 

educational leadership, ultimately guiding more tailored and effective leadership training programs. 
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