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ABSTRACT – The outburst of Covid-19 led to lockdown in many parts of the world. The lockdown compelled 

various organizations to think of innovative processes so that they could continue functioning despite the 

barriers of lockdown imposed by the government.  It led to the education industry switching over from the 

traditional classroom learning to online learning. The virtual methods of learning became immensely popular 

during this global pandemic. This study seeks to ascertain the challenges faced by school and college students 

during these virtual sessions. The study is qualitative in nature and Interpretative Phenomenological Analysis 

(IPA) is used to conduct this research analysis. The study was conducted among students from various schools 

and colleges across Northern India, who were divided into different categories as per their classes. Semi 

structured interviews were conducted amongst each category to collect information about the challenges faced 

by students while learning online. The findings led to conclude that there are four major categories of 

challenges faced by students. Challenges included difficulty in learning in home environment due to the 

presence of family members, sounds from surroundings, they found lack in organizational assistance like 

majority lacked access to proper devices and insufficient skills to adapt to online learning. Even a number of 

technical obstacles and personal issues like lack of motivation, sense of isolation made it challenging for 

students to learn online.  
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1. INTRODUCTION 

Daily lives of millions of people were brought to a standstill, as the Covid 19 forced governments across the 

world to impose lockdown. On January30,2020 the World Health organization declared Covid 19 as a global 

health emergency of global concern. Further on March11,2020, it was declared as a pandemic. In a report 

published by the WHO and the World Bank the Covid 19 pandemic estimated an impact of 2.2% to 4.8% of 

global GDP. According to Oxford Economics India will be one of the worst affected economies in the world 

post Covid-19. The Indian Monetary Fund forecasted that the GDP would shrink to 10.3% in the year to March 

2021 as Government of India announced the lockdown which interrupted the entire economic activities of the 

country.  

 

The Covid 19 pandemic has affected all sectors ranging from manufacturing units to service sectors such as 

hospitality, aviation, tours travel, real estate, education and others. As per a report by UNESCO, in around 165 

countries worldwide, the pandemic had impacted nearly 63 million teachers. Around 1.3 billion students were 

unable to go to the school or college of which 32,07,13,810 students were estimated to be from India. 

(UNESCO, 2020). The social distancing norm and the lockdown imposed by the government interrupted the 

progress of the students.  

 

NWEA (Nonprofit testing organization) forecasted that learners have lost nearly a third a year in reading and 

half a year in Math. Similarly, CREDO, forecasted that an average student loss would vary from 136-232, 

depending on the state of the student. Another Consulting firm, McKinsey estimated that learners would have 

lost around three months to a year of leaning due to this pandemic.  

 

Government of India imposed a nationwide lockdown as a precautionary measure against the pandemic. The 

lockdown limited the movement of entire 1.3 billion people. MHRD also to support Government’s decision, 

during the second week of March20 announced the shutting down of all educational institutions in India, to 

prevent the spread of coronavirus. Thousands of online courses, including degree and certificate programs were 

offered by universities worldwide so as to bridge this gap. Various online learning platforms were initiated by 

the “MHRD such as National Programme on Technology Enhanced Learning, Study Web for Active Young 

Expiring Minds (SWAYAM), e-Pathshala, DIKSHA portal, SWAYAM Prabha, National Repository of Open 

Educational, etc. for students so that undisrupted learning amongst students can continue and students can 

capitalize and continue their learning during such times of crisis.” (MHRD, 2020a) The ministry suggested 

higher educational institutions to teach virtually, by which social distancing norms were also practiced and the 

loss in learning was minimized. This led to educations traditional teaching model taking a backseat and newer 

learning and teaching methods being accepted by the students and teachers.  
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The students and teachers participated in the new innovative educational methodologies. This dramatically 

changed education whereby teaching was undertaken remotely on digital platforms, enabling the teacher to 

work out of home like IT executives. Teachers and students used this new form of education: from video 

conferencing tools to the humble smartphone, enabling technology to take over education. Both teachers and 

students worked hard to use technology to support the idea of virtual teaching and learning, exploring 

platforms such as ZOOM, Google Meet, Skype and MS teams, Moodle to deliver online lectures. Teachers 

went ahead supported teaching making use of platforms like WhatsApp, YouTube and google hangouts All 

private and government educational institutions offered online classes to support learning during the period 

of crisis.  

 

Since online teaching is not a very popular concept in India, most students and teachers were not well versed 

with the online platforms, regarding teaching and assessments. Most of them faced challenges like 

adaptation to new software’s, lack of infrastructure like poor networks, unavailability of laptops to study at 

home.  

 

Online studying at home has different challenges for the students as compared to the challenges faced by 

them during traditional university learning. This research aims to find the challenges faced by students 

during online learning in Indian context.  

 

2. REVIEW OF LITERATURE 

Even before the emergence of Covid-19, education industry witnessed high growth and adoption of new 

technological methods. In 2019, the global EdTech investments reached US$18.66 billion in 2019 and were 

estimated to reach $350 Billion by the year 2025.  A significant rush has been witnessed in the usage of 

online learning software’s, video conferences, video lecture sessions since Covid 19.  

In 1995, the term online learning was used for the first time when WebCt was advanced as the first LMS 

(learning management system). “Online learning was more about using LMS or uploading pdfs and text files 

online” (Bates, 2014). Online learning has been termed as blended learning, e- learning, online courses, online 

education. Online learning is defined in a number of ways by different authors. Bates,2001 defined it as, “it is 

unclear what generally passes for online learning in most cases – placing course materials on the Web or in 

class management tool such as WebCT or Blackboard.” Similarly, “In the higher education context, the phrase 

online learning is often interpreted as referencing courses that are offered completely online; however, there has 

been increasing use of blended approaches that combine online activities and face-to-face instruction over the 

past decade (Crawford et al., 2014; Graham, 2006). (Ryan et al., 2016)”. Similarly, (Fazlollahtabar & 

Muhammadzadeh, 2012) defined it as, “an innovative approach to the delivery of educational services through 

http://www.ijcrt.org/
https://markets.businessinsider.com/news/stocks/2019-global-edtech-investments-reach-a-staggering-18-66-billion-1028800669
https://educationaltechnologyjournal.springeropen.com/articles/10.1186/s41239-019-0136-3#ref-CR23


www.ijcrt.org                                                                           © 2021 IJCRT | Volume 9, Issue 3 March 2021 | ISSN: 2320-2882 

IJCRT2103389 International Journal of Creative Research Thoughts (IJCRT) www.ijcrt.org 3176 
 

electronic forms of information that enhance knowledge, skills, and other outcomes of learners.”  Authors, 

(Beqiri, Chase, & Bishka, 2010) have defined it as, “the use of modern ICT and computers connected to the 

Internet to provide teaching and learning contents.” 

 

Primitive research conducted by researchers (Grundmann, Wielbo, & Tebbett, 2010; Januszewski & Molenda, 

2007; Zen, 2008) on the adaptation of technology for learning purposes shows that there is strong link between 

effective learning and face to face instructions. With progressing times students are not seen as mere receptors 

of learning but are viewed as biggest contributors and constructors of knowledge. With technology playing a 

major role in imparting knowledge a smooth transition from controlled learning environment to a supportive 

learning environment has been possible. (Januszewski & Molenda, 2007). 

 

A research by Pew Research Center (2011) shows that in the academic year 2010-11, 89 percent of four-year 

colleges and universities offered courses taught fully online, or hy-brid/blended online, or other forms of dis-

tance/non-face-to-face instruction (Parker, Lenhart, & Moore, 2011). Of all students enrolled in higher 

education in 2013, 32 percent took at least one online course (Al-len & Seaman, 2013). The concept of online 

education has been prevalent in United States in the last two decades and many HEI’s consider that this method 

will make a significant contribution in future. (Allen & Seaman, 2014).  “The affluence of access and flexibility 

of these courses has made online education an integral part of the higher education.” (Li & Irby, 2008; 

Luyt,2013; Lyons,2004). Researchers suggest that, “internet is a flawless instrument of learning that offers 

flexibility and expediency to learners at the same time offering endless opportunities for innovate teaching.” 

(Applebome, 1999; Moos and Azevedo, 2009; Zhang et al., 2004; Huddlestone and Pike, 2008; Wang and 

Wang, 2009; Hardaker and Singh, 2011; Macharia and Pelser, 2012).  

 

The prospects that online education offers to the teachers and students is immense. (Konetes,2011). Online 

learning can be better than traditional learning with good course design, flexibility can untangle the 

geographical limitations to education (Chen et al., 2006). Various studies have steered this field to examine the 

quality of education imparted through virtual mode.  

Previous researches have focused on problems faced by teachers while teaching online. Research by Gratz and 

Looney (2020) examined the ability of faculty members to teach online and their opposition to reform in Los 

Angeles, where teachers indicated that they lack online teaching skills, lack of time for online course planning, 

and their subject or course is not appropriate for online teaching. Similarly, researchers Arora and Srinivisan 

(2020) identified challenges faced by teachers while teaching online. They found network problems, lack of 

experience, a lack of proficiency in handling online classes, a lack of interest, less participation, a lack of 

personal contact and a lack of engagement as major challenges while teaching online. 
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Although a consistent increase has been an increase in the number of students who enrolled for online 

programs, but the challenges still remain. Some students fail to engage in digital learning without reliable 

internet connections and/or technology; this difference is seen across countries and across income brackets 

within countries. For instance, although 95 percent of students in Switzerland, Norway, and Austria have a 

computer to use for their schoolwork, according to OECD data, only 34 percent in Indonesia do. There is a 

substantial difference between people from affluent and deprived backgrounds in the United States: while 

almost all 15-year-olds from a privileged background said they had a device to run on, almost 25% of those 

from disadvantaged backgrounds did not. Although some schools and states, such as in New South Wales, 

Australia, have been supplying digital equipment to students in need, many more need to do so. Similarly, a 

research conducted by ASER in 2020 in late September,2020 shows the pattern of education in rural India 

during pandemic times. ASER reported that a shift from private to government schools is observable in both 

male and female students of all age groups and all grades. When ASER tried to find whether the number of 

students who have enrolled in 2020 has changed, the findings revealed that for the students in age group of 6-10 

years there has been an increase in the proportion of students who have not enrolled for 2020-21 as compared to 

2108-19. Similarly, its findings showed that in 2020-21 there was an increase in the proportion of children who 

had access to smart phones in rural India. However, this research is aimed to find the challenges faced by the 

students living in Urban regions of Northern states while learning online in Indian context.  

 

3. OBJECTIVES 

The literature cited above has failed to find out the challenges faced by students while studying online. This 

triggered researchers to consider the challenges faced by students in learning online as an emerging topic. Thus, 

major objective of this research is to figure out the challenges faced by students in virtual learning and to make 

suitable recommendations to overcome these challenges, so that online learning is able to meaningfully 

contribute in the lives of students who undertake online education.   

 

4. METHODOLOGY 

Interpretative phenomenological analysis technique has been used to analyze the responses. IPA is a qualitative 

approach aimed at offering evaluations of personal experiences. It focuses on an individual’s experience and 

does not generalize it on the basis of pre-existing concepts (Smith J. A. and Osborn M,2015). IPA interviews 

were subjective that provided an opportunity to the researcher to understand interpretation of participants that 

have resulted from their experience and interest in a specific process. (Smith and Osborn,2008). In this study, 

IPA is used to understand the student’s perspective about challenges and opportunities posed by online 

education during pandemic times, where lockdown made it mandatory for students to learn from home using 

online sessions. 
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This research was conducted among school and university students from all across India. To get the opinion of 

students from all classes separate levels were created. For each level separate semi structured interviews were 

conducted on Zoom to collect information from the students about the opportunities and challenges faced by 

them during online classes that were conducted during Covid 19. Separate class groups were created, nursery to 

class one was grouped as Group1, second to fifth standard students were grouped as Group 2, Fifth to ninth 

were group3, ninth to twelfth were Group 4, Undergraduate students formed group 5, post graduate formed 

group 6, and doctorate students were Group 7.  Each group had 3, or 5 participants. For class Pre nursery to Ist 

standard, mothers were interviewed to know the perspectives. 5 groups had 3 respondents and 2 groups had 5 

members each. Total 25 students who took online classes during COVID-19, participated in this research study.  

 

5. DATA ANALYSIS 

The data was analyzed as per the process defined by Smith and Osborn(2003) and Moustakas (1994) for 

analyzing interview data .  

In the first stage all interviews were recorded and were transcript. The transcripts were carefully read and 

meaningful terminologies were recognized to identify the challenges faced by students while learning online. 

All terms that provided insights for “barriers and challenges in online learning” theme was marked. Secondly, 

notes were prepared based on the transcripts and all themes that were identified were simultaneously noted on 

the transcripts. Thirdly the identified themes were separated and were further analyzed for examining 

associations amongst the clusters. Lastly these clusters were grouped and a table including all themes and 

subthemes was noted.  

After analyzing all the interview data four major themes emerged 

1. Learning environment in home settings 

2. Organizational Assistance 

3. Technical Obstacles 

4. Personal Struggles 

 

5. FINDINGS 

After analysis of the 25 interviews the findings are reported in this segment. All findings have been 

clubbed under 4 themes, learning environment in home settings; organizational assistance; technical 

obstacles; personal struggles. 

 

5.1 THEME1: Learning environment in home settings 

Numerous factors affect the student learning when they learn from home instead of the traditional learning in 

school or universities. Factors such as distraction due to the presence of family members, disturbance due to 

external factors were some barriers identified in the learning environment at home.  
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5.1.1 Distraction due to presence of family members 

Respondents stated, “My mother keeps coming in my room to check if I am hungry while I am in class 

(Participant-7), Similarly, another respondent stated, “My younger brother keeps talking to me while my online 

class is in progress.” (Participant 11). Furthermore, a student stated, “My father’s news channel noise was a 

continuous disturbance in attending online sessions.” (Participant 13).  

5.1.2 Disturbance due to external factors 

Few respondents stated that there were external factors that made it difficult learning online. Participant 16 

stated that,” The loud music playing in the neighborhood was a big disturbance.” Similarly, Participant 8 stated 

that, “The smell of my mother’s cooking food and the blowing of whistles in pressure cooker was a distraction, 

made me move out of the classes to check-out what’s cooking. “Participant 19 Stated that, ‘Phone calls and 

notifications on the phone from other applications made me distracted in attending online sessions.” Similarly, 

Respondent 20 stated that,” my dog barked and cried while I closed my room to attend online classes initially.” 

5.2 THEME2: Organizational Assistance 

The respondents mentioned a lack of organizational assistance in adapting the new innovative methodology of 

online learning. Factors such as inadequate skills to attend online sessions, lack of access to proper device and 

cost of data for content consumption were certain challenges that hampered the online learning.  

5.2.1 Inadequate skills to attend online sessions  

Most participants mentioned that they lacked the adequate training to attend online sessions as they were not 

very familiar with the virtual sessions. Most students stated that the lockdown compelled them to learn from 

home without any assistance given by the institutions. Participant 15 stated that, “our school initially scheduled 

classes on Zoom, but I did not know how to attend classes on it. The initial days were a big struggle, figuring 

stuff from how to share screen, to how to keep muted.” Another respondent 17 stated that initially different 

teachers used different platforms like LMS, Google meet and Zoom which made it all the more difficult in 

keeping track of online sessions. Some teachers shared material on WhatsApp, some on mails and some on 

LMS.” Respondent 21 stated that,” many a times my camera and mic on the mobile phone were turned on, and I 

was unable to close and therefore had to turn off that data connection to avoid embarrassing situations.” 

5.2.2 Lack of access to proper device Many students reported that they had to attend lectures through mobile 

as they did not have access to a laptop or computer at home. Specially the school going students mentioned that 

they were dependent on their parents for technical assistance. They attended sessions through their parents 

mobile or their laptops, if parents had no official work to do during the class timings. Respondent 10 mentioned 

that, “I being a child of working parents, I often missed online classes as I had no access to mobile or laptop 

most of the days, as parents were working online.” Similarly, Respondent 13 stated that, “my laptop did not 

have battery backup and at times of power failure, I got disconnected from the class.” Another respondent 22 
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stated that, “While attending lectures online through mobile, I lacked the necessary skills of typing on phone 

and often missed submitting assignments.” 

5.2.3 Cost of Data for content consumption Many students mentioned that a big hindrance was the cost of 

data for content consumption. Respondent1 mentioned that, “being a son of a single parent from rural areas 

major hindrance was the inability to get the mobile recharged for internet usage. The data packages were never 

sufficient to attend lectures.” Similarly, Respondent 8, mentioned “nearly 1 GB data got exhausted each day, in 

attending lectures online- an added financial burden.” 

5.2.4 Human Contact was Missing Students mentioned a lack of human contact as everything took place 

electronically. Respondent 6 stated that, though the school tried all possible ways to ensure proper learning 

takes place in these odd situations also but I missed the physical presence of my teachers around me. The 

discipline in the class, was usually compromised.’ Similarly another respondent 9 stated that during regular 

learning we even had our school teachers ad coaching mentors guided us physically near us, but the online 

learning is a disappointment, especially when the teachers do not switch on their cameras.”  

5.3 THEME3: Technical Obstacles During the research analysis another theme that emerged was the technical 

obstacles varying from lack of infrastructural support to online learning platforms and security concerns 

5.3.1 Lack of infrastructural Support: Students stated that they suffered internet band-with and connectivity 

issues. Lack of proper earphones and mics, camera were major issues faced by them. Respondent3 stated that 

my mobile network keeps fluctuating, thus I get continuously disconnected from the class.” Respondent 6 

mentioned, “major issue was the absence of a stable flow of electricity and high-speed internet, wi-fi would take 

too long in getting started when it restarts after power failure.” Respondent 9 stated,” Large files were a big 

issue, as band-with is low.” Similarly, Respondent 17 stated that,” the network at my place is poor, which 

caused immense trouble in attending online sessions. The earphones were another cause of concern.” 

5.3.2 Issues in Online Learning Platforms: Students were confused about these platforms that the schools 

used for the online classes. School students mentioned dependency on their parents in downloading of apps. 

They also stated that the educational institutions did not provide any training for the same. Respondent 2 

mentioned that, “My mother received a YouTube link on how to install zoom and its application, but still we 

were not very comfortable using it.”. Similarly, Respondent 4 mentioned a WhatsApp message from faculty 

regarding classes being scheduled on LMS- BB button, but being a first-time user, I managed my initial classes 

with difficulty.” 

5.3.3 Security concerns: Students were also not comfortable attending online classes for security reasons. They 

feared issues related to privacy and virus attacks. Most of them found Zoom an unsecure application whereas 

LMS(Moodle) being licensed bought was felt secured by students. Respondent 10 mentioned, “Initially I use 
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my father’s official laptop to attend classes and make assignments but then with news circulating about it being 

unsecure, my father didn’t permit me to attend classes using his laptop.” 

5.4 THEME 4: Personal Struggles:  

Most students were unhappy and unsatisfied with the concept of online classes. They lacked motivation and 

missed group studies with counterparts. They mentioned a lack of access to the personalized touch of teachers 

to make curriculum easy and understood in the regional or Hindi language. They said a major issue was the 

content being shared in English.  Similarly, the female population mentioned a biasness of parents to make 

classes convenient for their brothers and specified unavailability of necessary requirements. 

5.4.1 Lack of Motivation: Many students found that the new format for online classes has impacted their 

motivation negatively. They feel less attentive and lacked the necessary motivation to participate in these virtual 

sessions. Respondent 5 mentioned,” Its easy staying unmuted and chatting with friends, I gave up interest in 

these classes.” Another respondent 12 said,’ I lost interest within a month of online sessions, it was kind of 

formality logging in, for attendance sake, I could hardly understand what the teachers spoke.” Another 

respondent 14 mentioned that, “it took more efforts to attend online sessions. I just couldn’t attend despite 

trying for weeks.” 

 5.4.2 Sense of Isolation: Students found the online sessions non engaging and felt isolated studying at home.  

Respondent 5 stated that,” there’s often no interaction between students, it is usually one-way communication 

which makes it uninteresting.” Respondent 14 stated that I missed my friends’ company, it was fun studying 

together in the college, I miss the cafeteria and sitting and studying at home is boring.” Similarly, respondent 24 

stated, that” Our group assignments and presentations suffered the most, there was no coordination.” 

5.4.3 Inability to focus on screens: Many students found focusing on screens for long durations as the most 

challenging aspect of online classes. Respondent 20 stated that, “it strained my eyes being glued to my iPhone 5 

S for the online sessions conducted by my university.” Similarly, a mother of a prenursery class child stated 

that, “I was worried for my kid being viewing the screen for nearly 2 hours on a regular basis. We’ve never 

exposed him this long on these screens.” 

5.4.4 Gender Inequality: The penetration of online learning amongst the female population in the rural parts of 

India is even more taxing. Just like most domains, the availability of internet and literacy in rural India is 

primarily available to men. Respondent 24 stated, that,” I feel extremely sorry that I being a female do not get 

the same privileges as my brother, he was fortunate to attend lectures on the only phone my family could 

afford.” 
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5.4.5 Language Barriers: There is a very low percentage of Indians that speak and are able to comprehend 

English language.  There are few sources on Internet that provide standardized content in Hindi and other 

regional languages. The students felt uncomfortable in understanding content shared by teachers whose primary 

language was English. Respondent 25 said, ‘Most of the time the teachers shared YouTube videos which were 

very difficult to understand, the content was in English with US accent.”  Similarly, Pre nursery class child’s 

mother stated,” I made my child seek admission in an English medium school because we never went to an 

English convent school, but the sessions taken by teachers were in English which made me uneasy, I found 

English challenging.” 

5.4.6 Health Issues: Students faced challenges in terms of health. They felt uneasy being continuously learning 

digitally. Many students spoke about eye issues and back issues. Respondent 11 stated that, “I was nearly sitting 

in my room and learning online, but over a period of time my back started hurting. There was limited physical 

movements, that made me gain weight and these health issues surfaced.” Similarly, Respondent 24 stated that, 

“long hours not only stressed the eyes but there were frequent headaches that made it difficult learning online.” 

5.4.7 Zero Classrooms: Many students spoke that they felt that their learning process was hampered as thought 

they were not a part of any schools. Mother of a pre nursery class child spoke,” I got my child admitted in pre 

nursery this year, but before my child could go to school, lockdown was announced. All classes were online and 

required us to be present and make the child learn. But since my husband and I had to work from home we 

didn’t have time to make the child attend sessions online. So eventually I ended up withdrawing my child’s 

name.” Similarly, Father of three kids stated, “I have twins and an elder son all going to school, but I could just 

afford a smart phone for my elder kid, both young ones did not have any mobile or laptop by which they could 

attend classes regularly. Once in a while when the elder one had free lectures, we would make our young one 

join classes.” 

5.4.8 Inability to cope up with the pace of class: Students also stated that despite attending regular classes 

online, the learning was not the way it was earlier. Respondent 15 mentioned that, “these Zoom sessions end up 

immediately as 45 mins duration is completed and our next class starts. I miss the interaction of 5-10 mins with 

my friends in which we use to discuss the concept, or in case I had a doubt it was often cleared then and there 

either with the teacher or with batchmates. But now we are more involved in connecting to the next class as the 

teacher would not permit us to join the class after a certain duration. So, the doubts keep on getting piled up.” 

Similarly Respondent 20 stated that, “I am a slow writer, so I am unable to copy the notes shared on the screen. 

Earlier I had the benefit of copying even when the class was over. The blackboard was there with notes on it 

even after the class got over. But here the screen is limited and I being a slow writer miss my notes a lot, that 

keeps on adding to the trouble of completing them with screenshots, after my classes are over.” 
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Challenges as identified by students while learning online 

S.No Home Environment Organizational 

Assistance 

Technical 

Obstacles 

Personal Struggles 

1 Distraction due to 

presence of family 

members 

Inadequate skills 

to attend online 

sessions 

Lack of 

infrastructural 

Support 

Lack of 

Motivation  

Sense of 

Isolation 

 

2 Disturbance due to 

external factors 

Lack of access to 

proper device 

Issues in Online 

Learning Platforms 

Inability to 

focus on screens 

 

3  Cost of Data for 

content 

consumption 

Security concerns Gender 

Inequality 

 

4  Human Contact 

was Missing 

 Language 

Barriers  

 

5    Health Issues 

 

6    Zero 

Classrooms  

 

7    Inability to cope 

up with the 

pace of class 
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6. DISCUSSIONS: The students encountered numerous problems while learning in the home environment. 

Discipline and commitment both are integral parts of learning, but the presence of family members, background 

noise had a negative impact on the learning. The learning process is hampered because of interruption from 

family members, or noise from neighborhood. The learning at home environment has an adverse effect. 

Students learnt using institutional supported technology like LMS (Moodle), MS teams or open-source 

platforms such a Zoom, Duo, Meet, but faced technological glitches. A proper learning environment i.e. free 

from the distractions posed by family members and noise in surroundings should be available so as to make 

learning convenient and effective at home.  

 

The second important parameter that posed challenges for online learning was the lack of institutional support 

for online learning. Certain students specified increased difficulty as they were less tech-savvy. School students 

who had technically sound parents did not encounter challenges with software handling, but for others varied 

software usage by different teachers, where the school did not have an institutional supported system was an 

issue. Challenges with proper device, data costs added to the trouble that students faced.  Therefore, institutional 

support can make online learning stress free and a single software for the delivery of lectures can make the task 

easy and convenient for students and parents with non-technical backgrounds. Classroom learning is extremely 

important and its importance cannot be denied. This global pandemic has proven that despite being important, 

students are not yet adaptive and ready to handle online learning. 

 

The situation of Pandemic caused the students to learn online. But the online learning for students was 

challenging. Another challenge that students faced in virtual sessions were the technical obstacles. Students 

were apprehensive in using certain software’s as they had concerns with regards to security, phishing attacks 

and had data issues. They also faced problems in storing and uploading numerous files, unavailability of 

hardware devices like printer, headphones and web cameras and proper network connections. 

 

Personal challenges were also confronted by students while studying online. Many of them lacked motivation, 

found it difficult focusing on the screen for hours, some found it extremely boring and others complaint about 

sense of isolation while studying virtually. Students were forced to join online sessions from their schools and 

colleges, which resulted in the development of a negative attitude. They found it easy joining the sessions and 

leaving it on mute, as there was no accountability. A mere excuse of network issue or unable to switch on mic 

was given as an explanation for not being participative. Furthermore, students faced challenging situations with 

numerical and practical courses. Thus, to make online learning effective, it is important to address these 

personal barriers. Students need to be actively engaged in online learning processes by creative ways, like the 

most participative Student in online classes, or bonus marks for each time you respond in class.  
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7. CONCLUSION  

The world has shaken to the core due to the terrifying impact of COVID-19 19 pandemic. Countries across the 

globe had to close all academic establishments so as to protect teachers and students from the COVID-19 

Pandemic. The nationwide lockdown imposed by the government led the education industry adopting a tech 

savvy path. The concept of education has changed overnight, from the traditional chalk and duster method to 

the digital sessions. The online classes have turned up to be the new normal.  But the concept of online learning 

still seems to be in its early stages in developing countries like India. In India, the learners going from school 

going kids to post graduate college students, were forced to adopt online classes. Though the traditional mode 

of teaching cannot be replaced with online learning, but the role of technology in imparting education at such 

times of crisis, cannot also be ignored. To make online learning impactful and meaningful, it is required to 

provide students with the technical infrastructure, training to handle software’s. This paper identifies the gap 

between online learning and conventional learning. Since the future of education seems to be more technology 

driven, India must gear up for requisites such as training to students, proper devices to support online learning. 

With the growing need of Online education, an effective educational practice is required for overall 

development of young minds. A well rounded online educational system will help develop competencies that 

will ensure progress of youth in terms of productivity, employability and success in years to come.  

8. PRACTICAL IMPLICATIONS 

This study can prove helpful to students who plan to adopt online learning as a regular activity in the future 

years to come. The challenges identified in this study can be considered well in advance and accordingly a 

strategy to cope up with these challenges can be devised.  The future of online learning is promising, but only if 

the needs of evolving learners are rightfully met. Traditional learning had crested a somewhat constricted 

environment that needs to be customized. This study can thus help explore challenges faced by students so that 

feasible solutions can be developed and a collaborative learning space can be created for students. 

9. SUGGESTIONS 

Darkest hour is usually closest to the dawn, even the Covid19 pandemic has ignited a realization globally that 

our current education system requires alteration. Our perception regarding what’s normal is shattered and the 

new normal of integrating traditional and online learning is now becoming widely accepted. Learning is 

acquiring knowledge, but it need not necessarily be done by age old methods, which does not utilize the full 

potential of the human brain. Institutions should try to make students learn through experiences. Researcher, 

(Gallagher & La-Brie, 2012) also stated that the market for online education is increasing and it will enter the 

mainstream and will be easily accessible to more people.  Learning can become better if implementation of 

technology is blended with approaches like integrated learning and learning through experiences. Furthermore, 

to make online learning efficient, India needs to establish a sound infrastructure like is done by most countries 

abroad.  Researcher, (Ayebi Arthur, 2017), conducted a case-based study of a college in New Zealand and 
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highlighted the importance of a robust IT infrastructure as a prerequisite to online learning.  The lockdown 

during this crisis has bothered the entire education industry. It led to the realization that the students are not 

completely digitally groomed. It is suggested that infrastructure requirements need to be prioritized while taking 

into consideration the increasing importance of technology in education. The Government should align courses 

with technology. Institutions should be considerate about the fact that most rural areas do not have proper 

access to the internet facilities, and laptops and smartphones. In order to enhance the digital infrastructure of the 

country the Government of India should try to maintain socio economic equity. Students can be supported 

financially by giving them interest free loans to buy computers, laptops. This can well equip the students to 

meet the requirements of online learning. The government can even tie up with IT companies and educational 

institutes in order to resolve issues related to technical infrastructures. If the Government can help combat these 

digital limitations and is able to develop rural areas digitally, the effectiveness of online learning will improve 

many folds.  

   The Pandemic has taught us a hard lesson, that change is the only constant. Emphasis needs to be given on 

developing a culture that promotes innovation and research on the academic front. The Covid 19 situation has 

enhanced this journey by moving the classes online. In the new normal, education will see dynamic changes and 

online education system will continue to grow as an important requisite for learning. Educators should explore 

creative methodologies to engage students and create appealing and interesting learning environment. Educators 

can enhance online learning experience by personalization of content, and engaging learners by greater 

participation from them. In order to make online learning effective it is important that proper compilation of 

data regarding different subjects is done. Educators should nurture significant learning spaces, so that student’s 

creativity and analytical capabilities are improvised. Lastly what matters is a smooth learning space that 

encourages an energetic learning community that is open to differences in opinions and pandemonium of 

voices. “Often online educators are also termed as Facilitators”, Brindley et al., 2009; Crawford-Ferre & Weist, 

2012; Gabriel & Kaufield, 2008; Keengwe & Kidd, 2010; Rao & Tanners, Online Education and Its Effective 

Practice 172 2011), i.e. people who facilitate a smooth learning process, foster creativity and encourage 

analytical skills amongst learners.   

Saba,2012, specified that one of the biggest challenges with online learning is that it neglects the requirements 

of the students, a suggestion would be to understand the needs of students studying online, may be offering 

them differentiated online instructions across the curriculum. Furthermore, educators to make online learning 

more effective and impactful can undertake studies to find what motivates students to undertake online courses- 

may be by encouraging more group studies, or by bridging differences in terms of ethnicity, learning abilities 

etc. To access the advantages of online learning like affordability, flexibility we need to overcome these 

limitations and challenges so that online learning becomes fruitful in the long run.  
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LIMITATIONS: This study focused on the challenges faced by students while studying online. A major 

limitation of the study is that the teacher’s perspective was not taken into account. Another limitation was that 

the study to restricted to a few states of North India which included Punjab, Haryana, Uttarakhand, Uttar 

Pradesh, Rajasthan and Delhi NCR. The study was further limited to a few participants. A future study could 

take students from different countries and could also include teachers to find the challenges at both ends.  
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