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Abstract

Like other individuals, girl child is entitled to enjoy the same human rights and fundamental freedoms.
Particularly for girls from low-income families and girls living in rural regions, the epidemic has posed a hurdle
to their education. Lack of digital access has stopped girl child from learning at home during quarantine. Most
of the girl child don't have mobile phones or any form of digital access. If there is one smartphone in family, it
won't be for the girl child. Most of the time it would typically for the father or the brother. Threats to girls have
increased rates of teen or early pregnancy, gender-based violence, and child marriage. The economic impact of
the epidemic on families led to many girls being married off in return for money. The pandemic has threatened
decades of progress on gender equality. Girl child is on the front line of the pandemic threat in third wave of
covid 19. The Malala Fund estimates that 20 million children in developing countries may never return to the
classroom after pandemic-related school shutdowns. International human rights treaties prohibit discrimination
on the basis of gender and also require States to ensure the protection and realization of educational rights of
girl child Universal Declaration of Human Rights, 1948, Convention on the Political Rights of Women, 1953,
The 1979, Convention on the Elimination of All Forms of Discrimination Against Women, and many more
international human rights instruments specifically address girl child’s right to education. In India there is Indian
Constitution and certain other specific legislation which specifically guarantees the right to education to girl. In
spite of all these international convention, national laws and policies, during the present covid 19, status of
education of girl child is deteriorating day by day. That’s why the present laws need to be revised so that it can
secure the right to education of girl child more efficiently. The present paper is an attempt to analyze the
educational status of girl child in India during covid 19 with an analytical perspective.
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1. Introduction

child marriages, amniocentesis, female feticide, child trafficking, child sexual exploitation and abuse, infant
and maternal mortality rates, and dowry demands and deaths are all evils linked in some way or the other to the
low status of the girl child in India. There appears to be an utter powerlessness of the girl child against the
ideological onslaught of patriarchal forces perpetuated through customs and traditions, proverbs and myths, and
folklore and folk songs. In a culture that idolizes sons and dreads the birth of a daughter, the girl child suffers
special disadvantages. Today the rejection of the unwanted girl can begin even before her birth, prenatal sex
determination tests followed by quick abortions eliminate thousands of female foetuses. This has led to the
growing disparity between male and female infant mortality rates. As per the 2011 Census, the child sex ratio
(0—6 years) has shown a decline from 927 females per thousand males in 2001 to 919 females per thousand
males in 2011.A girl is likely to be breastfed less often and for shorter periods than a boy is. A number of
studies indicate that in children under the age of 5, girls suffer from malnutrition more often than boys do. Not
only are more girls malnourished, the degree of their malnutrition is also greater. The root cause is not so much
as the lack of food but the lack of VValue' attached to the girl child. The temporary nature of the girl's membership
in her family, coupled with her low economic worth, ensures a minimum investment in her development. The
girl child's labour is as continuous as it is unrecognized, unpaid, and unrewarded. She is denied education and
training and this denies her many basic skills or information that would equip her to earn a living or fight for
her rights both within the home and outside it%. At least 1.6 million girls in India remain out of school®. Report
by NCPCR, 2018 suggests that 39.4% girls between 15-18 years of age are out of school and 57% girls drop-
out upon reaching the 11th grade”. Distance to school act as significant roadblock. For every hundred elementary
schools (classes | to VIII) in rural India, there were only fourteen offering secondary (classes 1X-X) and only
six offering higher secondary grades (classes XI-X11)°. In India more girls (3.2%) are out of school than boys
(2.7). Even today in the cohort of children below 15 years of age, Girls more affected due to COVID-19°. It is
estimated that nearly 10 million secondary school girls in India could drop out of school due to the pandemic,
putting them at risk of early marriage, early pregnancy, poverty, trafficking and violence. Girls face
infrastructural barriers’. Only 54% schools have functional wash facilities (Toilet, Drinking Water and
Handwashing facilities). There are 16.6 % secondary schools in the country without female teachers. Proportion
of female teachers to total teachers is at 42.9%?8. The girl child's status should be enhanced by empowering her

through education and providing her with skills to make herself reliant and economically independent.

! Press Information Bureau, Ministry of Health and family Welfare, Decline in Child Sex Ratio (Government of India, 11 February 2014) available
at http://pib.nic.in/newsite/PrintRelease.aspxrelid=103437( accessed on 28 February, 20022, at 8pm).

2 Asha Bajpai, Child Rights in India, 880 (Oxford University Press, New Delhi, 3rd edn, 2017).

3Available at: https://www.chbgaindia.org/wp-content/uploads/2020/09/Impact-of-COVID-19-on-School-Education-in-India .pdf,( Accessed on
12/12/2021, at 5pm.)

4Available at: http://udise.in/Downloads/Publications/Documents/Flash_Statistics_on_School_Education-2016 -17.pdf (accessed on 17/10/2021, at
6pm)

SAvailable at:http://mospi.nic.in/sites/default/files/publication_reports/KI_Education_75th_Final.pdf,(accesseded on15/1/ 2021, at 9pm).
6Available at:  https://www.younglives.org.uk/content/access-digital-learning-during-covid-19-closures-compounding-edu  cational-inequality,
(accessed on 7/12/2021, at 6pm).

" The impact of COVID-19 on girls’ education in India https://assembly.malala.org/stories/the-impact-of-covid-19-on-girls-education-in-indias

8 Geeta Chopra,"Child Rights in India Challenges and Social Action",35(Springer Heidelberg New York Dordrecht, London,2015).
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2. Significance of Girls’ Education

Like other individuals, girl child is entitled to enjoy the same human rights and fundamental freedoms. The
right to development includes access to information, education, play and leisure, cultural activities and the right
to freedom of thought, conscience and religion. Development and provisional rights under the United Nations
Convention on the Rights of the Child (UNCRC) guarantee children the right to an appropriate quality of life,
medical care, social security, and education. A child's right to development includes right to education, right to
learning, right to relax and play, right to all forms of development—emotional, mental, and physical. Right to
education of every child is clearly a human right. Education is important as it enables the child to;
develop and realize her/his full potential as a human being;
develop the ability to think, question, and judge independently;
develop a sense of self-respect, dignity, and self-confidence;
develop and internalize a sense of moral values and critical judgment;
learn to love and respect fellow human beings and nature;
develop civic sense, citizenship, and values of participatory democracy; and
enable decision making.®

3. National and International Perspective

The right to basic education has been a key element of almost every international Declaration on human rights
since the UN was established The UN Declaration of Human Rights, 1948, the 1959 Declaration of the Rights
of the Child, the 1966 International Covenant on Economic, Social, and Cultural Rights, the 1989 UNCRC, the
1990 World Declaration on Education for All, the 1990 World Declaration on the Survival, Protection, and
Development of Children, the 1995 Beijing Declaration, and the 1996 Amman Affirmation, all express a com-
mitment to education as a right*°.

The Constitution, in Article 45, made compulsory education a matter of national policy. The
Constitution, in Article 45, lays down as a directive principle that every child up to the age of 14 shall receive
free and compulsory education. Articles 39f, 46, and 47 lend further support to this constitutional directive.
Article 28 of the Constitution is also relevant to education of children. It provides freedom as to attendance at
religious instruction or religious workshop in certain educational institutes!!. Article 29 of the Constitution
provides the right to admission to educational institutes (receiving state aid) without discrimination on the basis
of religion, race, caste, and language. There were two landmark pronouncements of court judgement in Mohini
Jain vs Union of India? and later in J. P. Unnikrishnan vs State of Andhra Pradesh®® that had held right to free

and compulsory education a matter of right to life for all children of the country as per interpretation of Art. 21

9 George B. Davis, "The Geneva Convention" 25 The American Journal of International Law 211 (1907), available at
https://www.cambridge.org/core/journals/american-journal-of-international-law [article/abs /geneva-convention-of-
1906/05F7B5D101D380EEOD4E50C760518E8F, (accessed on 11/08/2021, at 2pm).

10 Rosemary Sheehan and Helen Rhoades, et. al.(eds), Vulnerable Children and the Law,78 (Jessica Kingsley Publishers, London and Philadelphia,
2012).

11 J. Anaya, J., “The Influence of Indigenous Peoples on the Development of International Law’” In S. Garwkawe, L.Kelly and W. Fisher (eds),
Indigenous Human Rights 67-74(Federation Books, Sydney,2001).

12 (1992) 3 SCC 666.

131993 SCC (1) 645.
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of Indian Constitution. Thereafter India ratified the UNCRC and as a part of Art. 51(c)** of the Constitution, it

was obliged to foster respect for international laws and treaties. Art. 21 of the Constitution, which mandates
free and compulsory education for all children between the ages of 6 and 14, was added by the 93rd
Constitutional Amendment. For the children of India, the significant enactment of the RTE Act, 2009, was a
momentous occasion. The RTE Act, 2009 received the Presidential assent on 26 August 2009. In India’s history,
for the first-time children have been conferred right to quality elementary education by the state.

4. The salient features of the RTE Act, 2009

1. Every child in India between the ages of 6 and 14 is entitled to free and compulsory education.*®

2. Until primary school is finished, no child shall be held back, expelled, or forced to take a board test.®

3. If a child above the age of six has never attended school or, if accepted, was unable to finish their primary
education, they must be admitted to a class that is suitable for their age and have a right to receive special
training®’.

4. The age of a child, for the purposes of admission to elementary education, shall be determined on the basis
of the birth certificate. No child shall be deprived of admission in a school for want of birth certificate?®,

5. A certificate shall be awarded to a child who completes elementary education.*®

6. Calls for a fixed student-teacher ratio in primary schools 1:30 and in upper primary schools1:35%.

7. Act stipulates that all private unaided schools in the nation must grant economically disadvantaged children
25% admissions reservation in class one 2.

8. Within five years, school's teachers must possess a sufficient professional degree to avoid losing their
jobs?,

9. The school's infrastructure (where there are issues) must be addressed within three years or recognition will
be revoked?,

10. State and central governments will bear the financial burden?.
5. Development of education in India
1986; National Policy on Education (NPE), 1986 was adopted.

1987; Several large centrally-assisted schemes/programmes such as 'Operation Blackboard' and the 'scheme for

restructuring and reorganization of teacher education was launched.
1988; NLM was launched.
1992; NPE, 1986 was revised.

1994; District Primary Education Programme (DPEP) launched to universalize primary education in selected

districts.

14 Constitution of India, 1950, Art. 51(1)(c).
15 The Right to Education Act, 2009, Section 3(1).
16 1d, Sec.16.

171d, Sec.4.

181d, Sec.14.

191d, Sec. 30(2).

2014, Sec.25.

2 1d, Sec. 12(1)(c).

221d, Sec. 8 and sec. 9.

231d, Sec.23.

24 1d, Sec.19.
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1995; Centrally-assisted National Programme of Nutritional Support to Primary Education, popularly known as

the Mid-Day Meal Scheme (MDMS) was launched (MDMS).

1999; A separate Department of School Education and Literacy created within the Ministry of Human Resource
Development, Gol.
2001; (i) Sarva Shiksha Abhiyan (SSA), the flagship programme for universalisation of elementary education,
launched,; (ii) Adoption of the National Policy on Empowerment of Women.
2002; The Constitution (Eighty-Sixth Amendment) Act of 2002 introduced Article 21-A, which establishes free
and compulsory education as a Fundamental Right for all children between the ages of six and fourteen.
2003; National Youth Policy (NYP), 2003 formulated.
2004; EDUSAT (Educational Satellite), a satellite exclusively dedicated to education was launched to harness
modern technology for delivery of education of good quality to all, including hard-to-reach groups.
2005; National Curriculum Framework (NCF-2005) for school education was formulated.
2007; Eleventh Five-Year Plan (2007-12) was launched.
2009; In 2009, the Right to Free and Compulsory Education Act (RTE) was passed.
2010; The RTE Act 2009 came into force from 1 April 2010.
2011.The revised Centrally-Sponsored Scheme Vocationalisation of Higher Secondary Education’ approved.
2012; The Twelfth Five-Year Plan (2007-12) was launched?.
2013; (i) National Early Childhood Care and Education (ECCE) Policy adopted; (ii) The Integrated Child
Development Services, the flagship programme of the Gol for ECCE restructured and strengthened.
2014; National Youth Policy, 2014 was adopted.
2020; National Education Policy (NEP) 2020 was drafted.

6. Impact of Covid 19 on Education of Girls
At the end of March 2020, India went into lockdown as the majority of schools were finishing the 2019-2020
school year. By May, it was obvious that classes in schools could not resume for the upcoming academic year
due to the nationwide increase of COVID-19 cases. The Alternative Academic Calendar for Students (AAC)
guidelines for continuing formal school education online were released in April 2020 by the Ministry of Human
Resource Development. Emergencies occurring due to natural disasters, pandemics or civil strife affect both
boys and girls, however it affects girls disproportionately. There is now a growing concern that COVID-19
might increase the gender gap in education. Girls are more likely than males to experience discrimination in
terms of having access to technology, doing home tasks, and getting married as children?. The income of people
has consistently gone down during the pandemic and when the family income goes down, girls are the first ones
to be pulled out of school. India’s GDP dropped by 24.4%. The incomes of salaried workers fell 35% while the
incomes of daily laborers fell 75% through December 2020. Unstable financial situation throughout the
COVID-19 crisis has caused many families to pull their daughters out of school, either to work or because they

could no longer afford it. Many families choose to prioritize their sons’ education due to harmful gender norms.

%5 “COVID-19 Coronavirus Pandemic.” World meter, 2020, https://www.worldometers.info/coronavirus/, (accessed on 14 August 2020, at 9pm)
%6 Auerbach, John. and Miller, Benjamin F. “COVID-19 exposes the cracks in our already fragile mental health system.” American Journal of public
health. Vol 110 (7), 1 July 2020: pp. 969 -970, available at: https://doi.Org /10 .2105/AJPH.2020.305699, (accessed on 18 August 2020, at 2pm)
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Lack of digital access has stopped girls from learning at home during quarantine. Before COVID-19, in India,

30 million children are out-of-school, 40% of them were adolescent girls. It is expected that post COVID-19,
there may be up to 10 million secondary school girls' dropouts, and a significant portion of them may be from
India?’.

There are several impacts of covid-19 on girls' education. One of the most direct impacts is the shutting
down of schools to curb the spread of the virus. Since then, a variety of online platforms, TV shows, radio
broadcasts, and other types of distance learning materials have been implemented to aid students in their studies
after school?®. However, due to the massive digital disparity, it has failed to reach all students. In India girls
who are poor and living in rural areas have much less access to technology than boys. There is a 50% gender
gap in mobile internet users in India where 42 % of men and 21% of women use mobile internet. Moreover, a
survey on issues faced by children during covid 19 states that girls than boys had less access to digital
infrastructures such as mobile phones, internet services, radio, and media.?® This has been found to be deepening
inequalities in education during COVID-19 crisis. With such limited access to technology, digital education
would further alienate girls from the classroom and expand existing educational disparities. Although if girls
have access to technology at home, they are more likely to be disproportionately burdened with domestic tasks
such as cooking, cleaning, sibling care, collecting water, at the time when schools, anganwadi, and child care
centers are closed. Household duties prevent girls from attending school and reduce their educational
possibilities. One of the most often mentioned reasons given by women for leaving school is household
responsibilities. 30.2 % of women (3-35 years old) who had previously attended school but are no longer doing
so, stated family responsibilities as the cause for discounting education®.

Girls' education was impacted, in addition to school closures, by the widespread loss of livelihoods
brought on by COVID-19. Since girls' education has a larger opportunity and financial cost than boys' education,
especially for low-income families, many students may leave the educational system. Therefore, it is possible
that when families experience financial challenges, they may revaluate the above expenditures connected with
their daughters' education®’. Since secondary school is not free, unlike elementary education, this creates a
major problem for adolescent girls. Furthermore, the distribution of education expenditure within
households, already has a pro-male bias. This may occur as a result of fewer females enrolling in school or
lesser spending on her education®.

As a result of both, the lack of access to schools and economic hardships due to covid 19, girls are at a
higher risk of gender-based violence and forced child marriage. Girls who marry young lose their youth and

are removed from the educational system. Families that are struggling financially see it as a chance to be relieved

27 Gao, Junling. Zheng, Pinpin. Jia, Yingnan. Chen, Hao. Mao, Yimeng. Chen, Suhong. Wang, Yi. Fu, Hua. And Dai, Junming. “Mental health
problems and social media exposure during COVID-19 outbreak” PLOS One 15(4): 0231924, available at:
https://doi.org/10.1371/journal.pone.0231924, (accessed on28 August 2021, at 4pm)

28 “Impact of the COVID-19 Pandemic on Family Planning and Ending Gender-Based Violence, Female Genital Mutilation and Child Marriage.”
UNFPA, 27 April 2020, available at: https://www.unfpa.org/resources/impact-covid-19- pandemic-family-planning-and-ending-gender-based-
violence-femalegenital, (accessed 28 August 2020, at 7pm).

2 Available at: https://www.gsma.com/mobilefordevelopment/wp-content/uploads/2020/05/GSMA-The-Mobile-Gender-Gap-Report-2020.pdf,
(accessed on 12/09/20121, at 7pm)

30 Monika Chaudhari, Covid 19 Rolls back Progress on Female Education in India, available at: http.www.east asianforum.org/2021/7/31/ Covid-
19 Rolls- back- Progress- on- Female- Education- in- India/ (accessed on 23/11/2021, at 5pm.)

31 available at: https://www.indiatoday.in/education-today/featurephilia/story/how-covid-19-pandemic-disrupted-female-education, (accessed on
12/7/2021, at 2pm.)

32 available at: https://www.globalpartnership.org/blog/effects-covid-pandemic-girls-education(accessed on 23/11/2021, at 5pm.)
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of the responsibility of raising a girl child. Moreover, in times of crisis, families frequently consider the marriage

of their daughters as a way to assure the security and future well-being of the female child. With 23 million
child brides, India already has the highest percentage in the world, and the epidemic is expected to increase that
number. In June and July of this year, compared to 2019, ChildLine India has seen a 17% rise in distress calls

about the early marriage of girls.
7. Statistical Data

After China, India has the second-largest educational system in the world. In the first response to COVID-19,
closing schools to preserve social distance was the most sensible way to prevent community transmission.
Although, to learn from home, a lot of digital content has been generated and transmitted to help children, but
there is limited evidence on the extent to which this content is actually reached to children. According to a report
by Oxfam India, students in government schools were particularly heavily impacted since during the lockdown,
more than 80% of students in government schools in Odisha, Bihar, Jharkhand, Chhattisgarh, and Uttar Pradesh
did not get any educational content. This was mostly a result of families' lack of access to digital gadgets and
e-learning resources. In homes with digital access, WhatsApp was the primary mode (75 per cent) for imparting
education in both public and private schools, followed by phone calls between teachers and students (38 per
cent). However, more than 75% of parents reported difficulty using WhatsApp classes due to a lack of an
internet connection, bad internet speed/signal, or both or inability to pay for it. According to a UNICEF survey
performed in six states, the majority of respondents believe that children are not progressing as quickly as they
should be, especially in terms of social skills, physical fitness, employment prospects, etc. At comparison to
what it would be in school, 67 % of parents of children aged 5 to 13 and 71 % of those aged 14 to 18 report that

overall progress is substantially or slightly behind.
8. Conclusion

Globally, the COVID-19 epidemic has had an impact on educational systems, forcing almost complete
shutdown of schools, colleges, and institutions. Children everywhere are impacted by the disturbances it causes,
but impoverished children, particularly girls, are more severely affected. For them, formal schooling and early
learning are being disrupted by the COVID-19 situation. They have fewer opportunities in their social life due
to their lower level of education. At every stage of their life, the girls deal with tremendous stress and growing
inequality. According to the report, about 75% of girls are not keeping up with their academics. Online learning
is not equally accessible to the girls. In low- and middle-income nations, boys are 1.5 times more likely to own
a phone than girls. In addition to these difficulties, the government has not adopted any effective measures to
assist the weak and their families. The educational division of the relevant authorities has not taken any steps
to support the children's at-home education. Since the girls lack a way to continue their education from home,
this has significantly impacted their schooling. The majority of households lack cell phones. They only have
phones with keypads. Those who own cell phones must share them with the entire family. Due to the financial
situation and the fact that they now have no income source, even if the girl child took online lessons, they would
not be able to pay the charge of additional data pack. It is either impossible for those taking online classes to

grasp what is being taught to them since there isn't any good reading material available online.
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Despite the numerous difficulties it has brought about, several possibilities have also arisen. To address the

current COVID-19 dilemma, the Indian government and several educational stakeholders have looked into the
idea of open and distance learning through the use of various digital technologies. India should come up with
innovative plans to guarantee that all children would have ongoing access to education during the COVID19

epidemic. Online study should continue after the lockdown since it is extremely beneficial to the students.
9. Steps to Be Taken to Mitigate the Impact of Covid-19 on Girls' Education

Girls should be encouraged to continue studying even when schools are closed by giving them free access to
technology like cell phones, computers, and data packs.

Ensure that girls have access to free educational resources, such as the distribution of printed materials and
textbooks, so they can study whenever it is most convenient for them.

By offering scholarships, rewards, cash transfers, and waivers of exam fees, the price of education for girls
should be lowered in order to lessen the financial burden on parents.

The Right to Education Act of 2009 should be expanded to cover secondary education in order to provide
education for adolescent girls free of charge.

Plans to reopen schools must take gender equality into consideration.

Gender-disaggregated data should be gathered to track re-enrolment and attendance trends.

Female instructors should be employed, and schools should have adequate toilet facilities, including restrooms
with gender-specific amenities.

In a similar vein, funding for education should continue to flow into the sector while taking gender equality into
account.

As per the National Education Policy (NEP) 2020, public spending on education should be raised from the
current 4.4% of GDP to 6% of GDP.

Lastly, it is important to provide the proper training for parents, schools, and the community in order to prepare

them to respond to situations of child marriage and the rising incidence of gender-based violence.

10. References

Books and Articles

» Anaya, J., “The Influence of Indigenous Peoples on the Development of International Law’’ In Kelly,
S. and Fisher, W. (eds), "Indigenous Human Rights", (Federation Books, Sydney,2001).

» Auerbach, John. and Miller, Benjamin F., “COVID-19 exposes the cracks in our already fragile mental
health system”, 110 (7) American Journal of public health (2020).

> Bajpai Asha, Child Rights in India, 880 (Oxford University Press, New Delhi, 3rd edn, 2017).

» Bharti Ali, “The Alarm that Fails to Ring a Bell” in Veerendra Mishra(ed.), "Human Trafficking: The
Stakeholders Perspective™, (Sage Publication, New Delhi, 2013)

» Chaudhari Monika," Covid 19 Rolls back Progress on Female Education in India",

» Chopra Geeta, "Child Rights in India Challenges and Social Action”, (Springer Pvt. Ltd., New Delhi
2015)

IJCRT2102656 | International Journal of Creative Research Thoughts (IJCRT) www.ijcrt.org | 5416


http://www.ijcrt.org/

www.ijcrt.org © 2021 IJCRT | Volume 9, Issue 2 February 2021 | ISSN: 2320-2882

>

Jancic, Olga Cvejic ,(ed), "The Rights of the Child in a Changing World 25 Years after the UN CRC",
(Springer International Publishing, Switzerland, 2016.)

Mishra. S.N, "Indian Penal Code", (Central Law Publication, Allahabad 18" ed., 2012)

Pandey J.N, "The Constitutional law of India", (central law publication 49" edition, 2012).

Satyarthi Kailash, “Trafficking of Children: Causes and Possible Solutions” in Mishra,Veerendra (ed.),
"Human Trafficking: The Stakeholders Perspective", (Sage Publication, New Delhi, 2013).

Sheehan Rosemary and Rhoades Helen, et. al.(eds), Vulnerable Children and the Law,78 (Jessica
Kingsley Publishers, London and Philadelphia, 2012).

Upadhyay, A., M. Uphadhyay and P. Bhide, COVID-19 Pandemic: Implications of School Closures on
Children in India (2020).

Reports:

» A report on the impact of covid-19 on girls’ education in India, 2020.

» Oxfam India, Status Report: Government and Private Schools During COVID-19

» COVID-19 pandemic: implications of school closures on children in India.

» The Annual Status of Education Report (ASER), 2020.

» UN India, COVID-19: Immediate Socio-Economic Response Plan, 2020.
Websites:

> https://lwww.unfpa.org/resources/impact-covid-19

YV V V V

https://www.indiatoday.in/education-today/featurephilia/story/how-covid-19
https://assembly.malala.org/stories/the-impact-of-covid-19-on-girls-education-in-india
https://www.globalpartnership.org/blog/effects-covid-pandemic-girls-education

https://www.worldometers.info/coronavirus

IJCRT2102656 | International Journal of Creative Research Thoughts (IJCRT) www.ijcrt.org | 5417


http://www.ijcrt.org/

