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Abstract

Although learner centred teaching has recently bezone of the most prevalent educational ideadgtine LCT
has long been in existence in the education setti6J is a very important teaching-learning procaesthe field

of education. Studies and research are being dottgs regard all over the world. Teachers havegnmportant
role to play in LCT. In addition, parents seem &vé a very important role to play in LCT. But inLGeachers,
students, parents, headmaster, family and soci@e la very important role to play. In this contdkis study
analyzes the role of teachers, students, parerdsdncational materials in LCT. The IDR method Ibesn used
in this study. On the basis of the IDR, the roleeathers, students, parents and educational nadsen LCT has
been analyzed. This study includes various researtibles, reports and dissertation published oelim the

different countries of the World. Results of thesant study indicated that LCT is an important vrag learning

strategies in the field of education. Without pnogeowledge of LCT and its strategies, teachergparation,

qualitative education is not possible. Accordinglydents has also great role in the implementatiobCT and
parental involvement is also necessary in the efeclassroom delivery of LCT. Thus, this studyctuded that
role of the teachers, students, parents and intrnal resources should be considered while implging LCT

in the classroom.

Key Words learner centred teaching; role of teacher; rdléearner; role parents; role of instructional
materials; teaching; learning

Context of Study

Learner-centred principles were found in apprestige learning models in many parts of the anciemtidy and in
thinkers as early as Socrates who millennia agesseEmed the teacher as an interlocutor guidingstinelent’s own
reasoning process, ‘I shall only ask him, and eath him, and he shall share the enquiry with me:d® you watch
and see if you find me telling or explaining anyitihto him, instead of eliciting his opiniogPlato, 380 B.C.However

it was not until recent centuries that learner @hteaching (LCT) became more fully developedrasducational
philosophy. Although many consider Rousseau tis¢ dignificant proponent of LC{Darling, 1994; Doddington &
Hilton, 2007; Schweisfurth, 2013; Tabulawa, 2003h#&pan, 2006),0ne could argue that over a century earlier,
Comenius already emphasised many elements of maldgrh.CT in his philosophy. Like Comenius, Rousseau
advocated designing education around children’sirabtdevelopment, emphasising learners’ own imviaiand
freedom to reason for themselves rather than mplgim others’ authority. In the century and a hhéttfollowed,
several Europeans continued to build on this leazeatred foundation, most notably Pestalozzi, Ekdldontessori
and Susan Isaacs. By the early 1900s, learnereckidkeas were also taken up in the United Statesel in particular
extended the learner-centred discourse by explohagelationship between education and democeraphasising
critical thinking skills to prepare students toiaely participate in democratic life.

What some have marked as a transition from thendearentred tradition to a more constructivist gagan (van
Harmelen, 1998ame with the advancement of cognitive psycholpgyticularly as elaborated by Piaget. Reacting
to the earlier behaviourist understanding of leagnas the result of conditioning demonstrated thinoautward
behaviours, Piaget focused on understanding hownthd works to construct new knowledge, by usingleage to
organise and restructure new experiences in lifptior experiences to create meaning out of thRmget became
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central in shaping the early form of constructitigtory known as psychological constructivism, @mtcast to later
versions of social constructivism which emergedhwiiteorists such as Vygotsky and BruriPhillips, 2000;
Richardson, 2003)Vygotsky, a Russian 1920s contemporary of Piagp@ise work only became known in the 1960s,
emphasised the social dimensions of the construatfoknowledge. He recognised knowledge as soelly
culturally-situated, constructed through interatsiavith one's social world in diverse settings.|@nog on Vygotsky's
work, Bruner described ‘scaffolding’ as the procefssuilding on learners’ existing capabilities &iyering nurturing
support to help them attain their unique potenf&thweisfurth, 2013) Social constructivism moved beyond its
predecessor to also look at critical theory issafestatus, ideology, politics and power underlydifjerent forms of
knowledge, focusing on how the development of bedfknowledge is socially constructed and shapestbnomic,
social and political forceRichardson, 2003)This critical power analysis in education wastakonsiderably further
by Freire, who as described earlier presentediaaiaahalysis of how education contributes to damigression. His
proposed pedagogy emodied many principles of LBdygh going far beyond standard conceptions of MZ&imer
(2002)goes on to say that the main idea of this appraathinvolve learners during the learning prosspposed
to having the teacher dominating the whole learpiragess, with learners playing a passive rolé #iteacher is a
fountain of knowledge and learners are empty veshal need to be filled in with information.

The LCT, is also defined bylayer (1998) cited in Barbara (20Q7as a learning process whereby learners work
individually or in small groups to explore, invegte, and solve authentic problems and becomeehctingaged in
seeking knowledge and information rather than b@iagsive recipients. She continues to assertithataditional
learning mode, the teacher basically controlstis&uctional process. The content is deliveredh¢oeintire class, and
the teacher tends to emphasise factual knowledgehe focus of learning is on the content, thhbis much material
has been delivered, and how much have student#.l§dris shows that this traditional rote memoi@aiearning
mode tends to be passive and learners play littte ip the learning process. Contrary to what tgidese in the
traditional teaching and learning approach wtaomald (2008)attests that teaching is concerned with the teache
being the controller of learning environment, arnayp the role of instructor and decision maker wilgards to
curriculum content, specific outcomes and teachiethodsMayer (1998) cited in Barbara (200@ssert that in the
LCT, learners play an active part in the learnimacpss. They become autonomous learners who aelp@ngaged

in constructing meaning within the context of tHaiowledge, experiences and social environmentsddénues to
say that learners become successful in construktiog/ledge through solving problems that are réaliand they
usually excel when they work collaboratively witihers. All this means that the LCT is learner aashtis opposed to
teacher domination. This is in line witleimer (2002) and Kember & David (2008o argue that, the learner centred
paradigm departs from traditional teaching modglfobusing on learners more than teachers, anditgamore than
teaching. LCT represents a paradigm shift fromiticehl teaching methods by focusing on how stuslézdrn instead

of how teachers teach. Teachers should therefér¢has-selves the following fundamental questiddsw can |
improve my students’ learning? Instead of askimgtbelves how can | improve my teaching? This shoelthe case
because in the child centered teaching what mattdrsw much have students learnt, as opposedvtoniiech has
the teacher taught? The teacher accordirReterson (2003¢an teach through wrong methods for some hours and
learners can still fail to grasp or to understandcepts being taughPederson (2003jjoes on to suggest that the
teacher has to be concerned about whether leanaraged to grasp concepts than being concerned ladeumuch
chunks of information he/she has delivered in class

In the quest of clearly highlighting what the LCF all aboutNewble (1995)utlines the premises of the learner
centered teaching. In the outline of his premiseargues that in implementing the LCT teacherslshassume that
students are capable learners who will blossonoagpshifts to a more egalitarian classroom; useecd not as a
collection of isolated facts, but as a way for hesis to critically think about the big questiortlie field; change the
role of teachers from sole authoritarian to felkoawelers in search of knowledge; return the resitdity of learning

to learners themselves so that they can underst@ndlearning strengths and weaknesses, and ééfaflisected in
their knowledge quest; and utilise assessment mesasiot just to assign grades, but as the mosttizietool that
promotes learning. This means that assessmentof@dearning through giving comprehensive feed@XPS,
2012)

This paradigm shift from the traditional approashhe LCT means that teachers become core-leaniiérstudents,
thus in the process eliminates the distinction hiaatexisted for a long time between these twopgderom the above
assertions it can be said that in the LCT, learaezsnvolved, and they play an active role rathan a passive one
during the learning process. It can also be arglatthe traditional rote memorisation mode of iéag is replaced
by a more interactive approach where learners thggghon their own and come up with new informatemd
discoveries. This is in line witBhan (2009)who asserts that, instead of taking a centre siagea dominating role
during the lesson the teacher takes the role atitthtor. Smith (2003)is of the opinion that the teacher guides and
directs the lesson, and let learners take the estaige during the learning proceSsiith (2003)continues to assert
that in order for all this to succeed the teachestmaccept reality that learners are not emptyeleskat need filling,
but they are knowledgeable and creative thinkers lwdve rich information that is valuable for thesen. The teacher
must also appreciate that he is not the only fanmBknowledge in class, but learners also havealde knowledge
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that they can share with each otHgonald (2008)argues that nowadays the world is experiencingektelution in
Information and Communication Technology (ICT), btmeexs there-fore through this ICT revolution ardtdre
positioned to go and research on their own andy@iwealth of scientific knowledge in class tha&ytlean share with
others. In the LCT lessons the teacher gives lesimehance to share such information. Doing sordotg toDonald
(2008), Chan (2009motivates learners, and enables them to understamzepts better while enjoying the lesson at
the same time. | shall present various role oprsons and agencies role in the coming sectid@is. Lshall describe
about the methodology adopted in the present stuthe next section.

Methods and M aterials
I have adoptedh-depthDesk Review methods in the present studydepth Desk Review (IDR) is embarked on in
cases where the researcher does not have thegesdarbe physically at the sites of data collectidowever, the
use IDR can be a very tedious process; as a részamu need to be decisive in terms of the seleaf the data you
amass to your desktop. When approaching IDR, theareher should be aware that their role is teeveyrevious
research findings in order to gain a broad undedstg of the field. IDR can assist the researchesdarching for
relevant information, thereby minimising the ridlkomitting any core publications. This issue hasrbelaborated by
Sicinska et al. (2018, p. 83)vho suggest waysf utilising desk research in seeking informatio @ublications on
official websites, with particular reference to timain scientific societies and, in this case, oiggtions concerned
with LCT. The researcher visited the three selectaohtries, namely, USA, UK, China, Australia andif, by means
of the IDR method, which led to the assessmenbotichents such as policies, reports, speeches, dagosources
and oral texts with a view to analysing them inltgkt of the research topic. In this context, €ifint strategies were
used in order to collect all the relevant inforraatfor the desk research to minimise the risk oftiomy any core
publications. First, information and publicationere sought for on official websites, especially thain journals
websites concerned with LCT. Secondly, fruitful s@s of information were articles, reports, bookd documents.
Finally, all the potentially important documentssihe reference hand search within scientific paped books were
gathered. This study is carried out to analysigdie of various agencies and persons in LCT

TheRole of Teachersin the Child Centered Teaching

Chan (2009)argues that, in the LCT the teacher assumes theftte facilitator in class. This means thattdaeher’s
role is not to dominate learning in class, but he to guide and direct learning. Doing so allovesriers to be more
involved and do the rest. This assertion is in ‘i Weimer’'s (2002)assertion, where he contends that in the LCT,
the role of the teacher is similar to that of adgylifacilitator or coach. He proceeds to assetttias to be how-ever
stated that on the surface, the LCT may seem tpli§jnthe roles and responsibilities of teachenst iv actually
requires teachers to put more effort and work.hesapproach focuses on learners and what theyoarg, deachers
have to put more time and effort in designing mstional activities and assignments that are tmiecvehicles
through which learning occurd/eimer (2002)ontinues to attest that, teachers also have g learning content,
generate examples and craft questions. They haueabe and maintain classroom conditions thataneucive for
the LCT and activities.

Blumberg (2005)accentuates that when using the LCT, the teadmellrole to create an environment that fosters
student learning, accommodate different learnigtest and motivates students to accept respongiboli learning,
and as well inspire and encourage student owneodHgmarning. Blumberg and Everett (2008)ontinues to argue
that in a LCT the teacher also has a responsiltiditgxplicitly align learning objectives, teachingethods and
assessments, design activities in which studeetdot with the material, the teacher and each pthidise multiple
teaching techniques as appropriate for studentileggoals. In a LCT, the teacher does not sit laexckleave learners
alone, but he has a lot of roles to play if chigshited teaching methods are to succeed. The telaabé¢o see to it that
the lesson is well planned for, all or the majodfyneeded materials and resources are avail@blenperg and
Everett, 2008)Similarly, Hadson (2008prgues that the new roles assigned to teach#te IoCT require teachers to
develop certain skills that would enable them toelfective in the implementation of the child cewatrteaching
methodsHadson (2008)proceeds to argue that, teachers need skillswtbald make it possible for them to: give
useful practical examples during the lesson; img@where there are shortages of resources andiamaté-or
example in Natural Science when there is no prigieratory, no adequate apparatus and chemicalseéicher has
to improvise and make the lesson a success; mamitbassess learners’ work; and give learnersmumtise feedback
after assessing their work, because feedbackparaimount importance in the LCT due to the fadtlggrners learn
from it; be able to correct their mistakes and iower when they are given next tasks; cope with krarmwho have
different learning needs and styles; and creaie dhen teaching material.

Hadson (2008)s of the opinion that, the teacher has to make ka creates a learning environment that is caneluc
for all learners despite their different learnirmjiies and backgrounds. This can be made posbipf@eparing tasks
and activities that accommodate different abilitétearners. These activities and tasks must rénoge low order to
high order in order to accommodate and involveyelearner during the learning proceBsy, Ketteridge & Marshall
(1999)believe that if teachers develop the skills ohtrey their own material they become effective iempénters of
the LCT, because learning materials are the orasstimulate learners to participate in an activawner in class.
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Teachers there-fore must not fold their hands aaid fer the school to provide them with materiatgl @quipment,
because in most cases schools are ill equippettasthers have to use their creative skills andymedheir own
learning material that would involve and motivagarhers in class. If the teacher has good intevpatsand public
relations skills, he/she can go an extra mile gpd@ach the community as well as the corporatediorl assistance.
In Natural Science for example the teacher cancgmpr the corporate world in order to be assisted @hemicals
and apparatus that are used during scientific @xeets. Companies can also co-operate during eédueatrips and
allow learners to tour their premises in ordertiggically experience scientific activities suchetectricity generation,
coal mining and the like. In LCTFry, and Ketteridge (1999re of the opinion that the teacher has a vitial. fidis
role ranges from preparing an inspiring and moimngatesson, assessing learners’ work and givingntbenstructive
feedback, right up to sourcing relevant resouroelsmaaterials that will make the lesson more int&racmeaningful
and a success.

A teacher is an agent of change and has consigerghience over the community. The teacher shaoldonly be
able to teach the students. But should also betalfgeract with the community in order to undanst and know its
needs. In addition, teachers should make the cortyratriarge aware of how it can potential beniéim education.
In creating opportunities for parental involvemaneducational activities, teachers or teacher aidus should first
examine their own attitudes and practices, befiat§biases, to see how they fit with those of traraunity. Human
beings or even animals are influenced by the aulind environment in which they grow up or aresghia(Kellaghan
et al., 1993)Rocwell et al., 199Making suggestions as to how teacher educatoraelmome different culture into
their own culture, proposes: develop an awarenfggsuo own cultural and family values and beliefisd a recognition
of how they influence your attitude and behaviard develop an understanding of the cultural valres lifestyle
choices of your students' parents and how thosesgahfluence their attitudes and beliefs.

To successfully implement the program that is tdrbe from bias, new Namibian teacher educatiomrmeg to
ethnicity, gender, and social-economic backgroteachers should be knowledgeable or aware of diftezultures
within the community or country. The researcheridwels that if schools, teachers, students /learners
communities/parents and curricula planners worktlogy, they will form a society which has commansand goals
towards educatiorDewey (1990:14pelieves that "A society is a number of peoplalttebether because they are
working along common lines, in a common spirit, avith reference to common aims." He continues augthat the
common needs and aims demand a growing interctarigeughts and growing unity of sympathetic feglibewey,
1990)

There is no doubt that the new teacher educatiogram is trying to bridge the gap that was createthe former
colonial education system. This is not an easy b@slause more support is needed for schools, Isateachers, and
communities so that they can all work together tolwahe goal of effective learner-centered edunatiacher
education is rapidly changing throughout the ward now seeks to avoid working in isolation. Effcate currently
being made in Namibia to train teachers who willdiective both in the classrooms and outside t®al and
strategies are being planned as to how the comynaait find its way into school classrooms, schatividies, and
policy making(Greenberg, 1989)The efficacy of the teacher education system neaiyriproved through discussions
and sharing ideas with the community, studentghters and teacher educators.

NNIED, (2003) stated, “Teacher is the key to LCT". A quality teac could take characteristics of curriculum and
syllabus and materials to produce a better outd®heED, 2003). Therefore, the learner-centered teachers: included
learners in decisions about how and what they &zhamd how that learning was assessed; valuedesadler's unique
perspectives; respected and accommodated individitfatences in learners' backgrounds, interedisitias, and
experiences; and treated learners as co-creatdrpatners in the teaching and learning pro¢eesCombs, 2000).
By employing the LCTWeimer (2002)mentioned that teacher played a role as facititagsource person, mentor,
instructional designer, and master learner, whiak guided by the seven established principlessé&tien principles
were: teachers doing the learning tasks less; éeaafoing less telling, students doing more distoge teachers
doing more design work; faculty doing more modeliiagulty doing more to get students learning fiaamd with each
other; faculty working to create climates for ldag) and faculty doing more with feedback. MoregWXIED also
described theoretical framework for teachers inaibglication of learner-centeredness. First, teachad to create a
relationship of care with the students and thairrang. By doing so, a meaningful teaching wouldusdbecause
students would have strong determination and bseptan schools every learning hour. Second, teadied to be
able to feel the needs of learners and the natukeaming and established the learning experiemoesrdingly.
Teachers had to distinguish when to teach studkrgstly and when to allow students to learn bycoigring and
exploring. Last, teachers had to be able to identiiat and how learning occurred and created dscozgexts as
possible to assess and record achievements amdvidg feedback into teaching/ learning process.

Communication between the teacher and the lean@xtiemely important, and the teacher should kdep t
communication process positive and alive. Poor camoation can affect the performance of learnespeeially if
the teacher and the learner are on bad termgiue itacher uses unclear language. In additionporication must
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go beyond the classroom and the school premistsdifon, communication must go beyond the clagsrand the
school premises, extending as far as the commimitich the children live. The teacher should caminate with
the parents of the children in order to keep thafiermed about the performance of their childreadhool. If there is
positive communication both in the classroom anthaxcommunity, the teacher and parents can waéther in
order to help promote the individuality of eachldhgo that his or her unique characteristics aamelsognized and
acknowledged both at school and the communitg. thé teachers' responsibility to guide the legrpirocess and to
assist learners when they face problems in thelsta

A number of studies were conducted to examine dhesrof teachers and their teaching in the LCT. Stuey by
Pedersen (2003ndicated that it was important for teachergteract with students and supported the studergi’ h
order thinking. The findings further reported thedichers described their roles as facilitatoregular class, and in
many cases, their facilitation involved with gividgection and structure. The study undertakeNbgkukhetkhong
et. al. (2006yevealed that teachers changed the role from amnaition transmitter to a facilitator. MoreovBtatsau
(2007 conducted a study to investigate the use of LCThe teaching of English languages in Lesotho resexy
schools. The result also showed that teachers edahgir role to be facilitators. The result furthedicated that in
the process of their teaching, teachers had ttolse to the students in order to offer an assistdmeeded. Moreover,
the study byrongpoon-Patanasorn (20119howed that most of the teachers transformed tbkis from being the
sole source of knowledge to facilitators, advisarg] consultants. In summary, many important rolésachers were
identified in the LCT. These roles included superst facilitators, assistants, advisors, consudtamstnd
communicators. The teacher should also be ableittedearners in acquiring the social skills tha aecessary to
help settle conflicts at school and in the commurthese skills will help the learners to grow opbe responsible
adults and loyal citizens who will be in a posittanconstructively take part in nation building.

Teachers should be able to facilitate the learpinipe learners in a fruitful manner by organiziaegrning activities
and making sure that learning is taking place. T¢teyuld make sure that the lesson and the assbciatiwities are
of interest to the learners, so that they are ratgiy to learn. For the learners to be motivatexltehchers themselves
should be motivated and should be a model to taées. It is important to bear in mind that teaghs an art that
depends on how teachers would like to teach; agjrthe nature of teaching comes to resemble tibgdat of the
teacher(Alexiou, 1995 and Pomuti, 1996)

It is the teachers' responsibility to guide theréay process and to assist learners when theydaat#ems in their
tasks. The teacher should also be able to guidedesain acquiring the social skills that are neaggto help settle
conflicts at school and in the community; thesdiskiill help the learners to grow up to be respblesadults and
loyal citizens who will be in a position to congttrely take part in nation building. If learneeaxposed to techniques
for resolving conflicts, and are familiar with drgies for collaboration amongst themselves andrsttihey will be
more capable of dealing with the conflict facethieir own countryCallahan et al. 1995 and Alexiou, 1995). Alexiou
(1995: 23)points out that:

The stress children feel from conflict situatiorii always have some impact on other areas of thees.
Children need reassurance that they can deal with situation that arises. They need to be encowrage
see themselves as capable problem solvers .. sadulit teach children the skills necessary to sawdicts.

The role of the teacher in LCT guides the learmeexquiring new knowledge and skills. This doesmean that the
teacher is the source of knowledge, but rathersthet facilitates the learning processes of theéza. When learners
come to school, they come with a certain amoukhofvledge that they have acquired in their inforediication and
in their life cycle learning. The teacher shouldpect and acknowledge these informal skills, wiéehrners have
learned outside of the school situation, becausg fibrm the foundation for further learniGreenberg, 1989 and
Kindsvatter, et al. 1996)Also learning cannot take place in a vacuum, tvini@ans that, for learning to be effective,
the learners should be engaged by something chailgand of interest. The teacher, in this caseidalan activities
that will motivate learning. Thilinistry of Education and Culture, Namibia (1994:2)oints out that:

The teacher must meet the challenges of the eslitf an educational system in change and develdpme
The teacher is a key person for the developmettiteohation, and has a lot of potential as a loe@daurce
for the community. It is therefore essential theg teacher relates closely to the community andmtgrate
school and life outside the school for the learner.

This is another role that teachers should playlditeon to structuring the learning to make it etfee and meaningful.
Teachers should assist the learners to becomensbfmcitizens who will foster the constitutiontb&ir own country
and hopefully be able to resolve conflicts thromglgotiations and collaboration. By presenting deriers with the
tasks of conflict resolution, the teacher can preplae learners to be able to handle their ownlprog and those of
others. Efforts to improve conflict resolution ch@ implemented if teachers and the community wodether in
partnershigAnderson, 1993 and Alexiou, 1995Jhe effectiveness of any education system iscailti affected by
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the degree of open communication among teachdrspkdhe community and learners. There are maleg ffor the
teacher in a LCT, but one of the problems in mo¥iogn a teacher directed approach to a

One of the roles of the teacher in LCT is to aghistearners to see the relationship between thibgtlearn and what
is going on outside the classroom. In addition,tdeeher should help the learners to relate wlest $kee, hear and
learn at school to what is happening in the comiyuwhere they live and to help the learners in&trgheir
experiences and make connections between theureudind their formal educatioffrarrant, 1980) However,
teachers should not feel threatened by the comddfE T, thinking perhaps that it implies that tle@tners are taking
away the responsibilities of the teachers. In fadtCT implies that teachers have more respondsilin that they
are held accountable for the outcome of the legraxperiences of the learners. Also, the concelgtasher centered
education implies that instead of having teacherfopm roles and activities for the learners, #arhers should be
now be responsible for carrying out these actisitidnile the teachers monitor how well the learragesperforming
those activities.

Another role of the teacher is that of manageheflearning and teaching situation. Teachers shmakk sure that
all the materials and resources needed for thernessfor the education of the learners are avigldathey should also
help the learners to manage their time and shom th@w to plan their programBarrant (1980:6)indicates that the
teacher "is a resource person providing his/heatestts with information and able to give guide thtenother fruitful
sources." Teachers should be able to facilitatéethiming of the learners in a fruitful manner lsganizing learning
activities and making sure that learning is takphgce. They should make sure that the lesson anddbkociated
activities are of interest to the learners, softiney are motivated to learn. For the learneretmbtivated, the teachers
themselves should be motivated and should be alnmtiee learners. It is important to bear in mthdt teaching is
an art that depends on how teachers would likedaolt; at times, the nature of teaching comes &kl the attitude
of the teachefAlexiou, 1995 and Pomuti, 1996).

This is another role that teachers should plagditeon to structuring the learning to make it effee and meaningful.
Teachers should assist the learners to becomen@bf®citizens who will foster the constitutiontb&ir own country
and hopefully be able to resolve conflicts thromglgotiations and collaboration. By presenting dsriers with the
tasks of conflict resolution, the teacher can preplae learners to be able to handle their ownlprod and those of
others. Efforts to improve conflict resolution ch@ implemented if teachers and the community wodether in
partnershig/Anderson, 1993 and Alexiou, 1995)he effectiveness of any education system igaliy affected by
the degree of open communication among teachdrspkdhe community and learners. There are maleg ffor the
teacher in a learner-centered approach, but otteegiroblems in moving from a teacher directed @agh to a LCT
asRayn (1995: 31)oints out is that "Teachers teach the way theseuveught, regardless of training, due to their
isolation and lack of power to engage in meanindfalogue, or to make change in curriculum, godutcomes." It
is indeed a real challenge for Namibian studerthess to move horn the teacher directed approathdtiminated
their education to teach in a learner-centeredrenmient of the future.

Since much of the success in online education agsencouraging an active role of the learnersrg¢bponsibility of
the faculty shifts from a knowledge provider to maf a facilitator and guide for the students ti-discovery by
encouraging application of the concepts learnee ffaditional teacher-directed instruction, oftelexd didactic
teaching, is replaced by new strategies that anee nearner-centered and technological. Table 1 saniaes the
differences between teacher-directed and learmgesd, technological instructional strategies.

Table 1
Teacher-centred and learner centered and technaldgstructional strategies
S.N. Teacher centred Learner centred Technological centred
1. Didactic teaching Student exploration Online instruction
2. Short blocks of instruction Extended blocks of multi- Online application
disciplinary instruction
3. Passive or one-way modes | Active and interactive modes Web-based learning
4. Individual effort Collaborative/cooperative Individual or collaborative or
cooperative
5. Teacher as knowledge provideFeacher as facilitator/guide Teacher and online resources |as
facilitator/guide
6. Ability groups Heterogeneous groups Heterogeneous groups
7. Knowledge/skill assessment | Knowledge/Skill and cognitiveé Knowledge or skill and cognitive
performance assessment performance interactive assessment

According to Table 1, the LCT considers studentadcve, collaborative contributors and the roldlef teacher is

more of a facilitator rather than a knowledge padevi Knowledge/skill and cognitive performance reeéal be

augmented by interactive online assessment techsidinother difference in the role of faculty i #hift from the
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person-to-person communication to different typesammunication with the students. Although theeféo-face
teaching efforts in online settings were almosten@@xcept for the rare occasion of helping theesttidn the phone),
the online instruction required much effort in @ehcommunicating via e-mail, interacting with frector, updating
and administering the Web site, grading studengasgnts, and preparing exams. At the same tireeyitline setting
provides flexibility and convenience not providgdttaditional classroom courses. Inputs in onlideaation can take
various forms including written information posted a server as lecture notes, web pages, videoesnagidio
segments, or dialogues with other students angrttfessor through discussion rooms. Similarly, atgmf learning
can be diverse including individual papers, assigmis) projects, journals, homework problems, pbtoo article
reviews, reflective written assignments, and pregems.In a LCT, students are expected to assume a mtike ac
and participatory role than is usual in traditior@gcher-centered approaches. Logically, howetustest roles cannot
be redefined without a parallel redefinition ofdkar roles in the learner-centered classroom. Tdrerevo main roles
that teachers perform in most traditional modeteathing:

« Knower the teacher is a source of knowledge in termsotii the target language and the choice of metloggol
the teacher is a figure of authority who decidesvbiat should be learnt and how this should be tearn

« Activity organizerthe teacher sets up and steers learning acsivitiehe right direction, motivates and encourages
students, and provides authoritative feedback waesits' performance.

In the learner-centered classroom teachers shoelcbwme their new functions as information- gath&reecision-
makers, motivators, counselors and so on. New tegdapacities include identifying students' neduatgrests, and
learning styles and strategies, conducting trainomg learning strategies, and helping learners becomore

independent. In the learner-centered classroonstauing point is not the textbook but the learn&rgere should be
always ongoing dialogue between teachers and leaifieere are a variety of roles that teacherggpected to play.

Information-gatherer. In response to students' ever-changing needshdes constantly collect information about
them, analyze their language behavior, and obsmrgeing interactions. Also, language teachingdemplex social
and cultural activity. Teachers need to understtndents within their socio-cultural context, askthe following
questions: "How motivated are my students?" "Howumgaare my students?" "What are my students'@llattitudes
to language study and to the roles of teacherdemrders?" "Are there any external constraints plete limits on
learner direction?"

Decision-maker Teachers make decisions on a moment-to-momeis. beweir knowledge of learning theory and
educational practice allows them to plan flexilel@rhing experiences and to respond sensitiveBatmeérs of differing
language ability levels and varying backgroundtergsts, and needs. While providing the necesgagyistic and
emotional support, teachers encourage studentsetdheir abilities to the utmost. As for involvifearners,Tudor
(1996: 279)suggests that teachers may find it helpful to duave list of decisions they have to make, and sedect
from this list the areas where their students seast likely to be able to make a sensible contidouto decision-
making. Such a list might include: course structgmal-setting, choice of methodology, choice otarials, activity
selection and organization, evaluation and so on.

Motivator: Teachers motivate students to acquire EnglisteyTdrouse and maintain their students' interests by
constantly assessing the needs and goals of tigiersts and tailoring their instruction accordingliney provide
stimulating, interesting lessons that respond ¢oetimotional, cognitive, and linguistic needs of l[#enersDornyei

and Csizer (1998: 215)ffered a set of ten commandments" for motivaleagners, based on a survey of Hungarian
foreign language teachers. All the following itefosus on what the teacher can do to stimulatenisitimotivation:

set a personal example with your own behavior;teragpleasant, relaxed atmosphere in the classmpmsent the
tasks properly; develop a good relationship with ldarners; increase the learner's linguistic aatfidence; make
the language classes interesting; promote leautenamy; personalize the learning process; incréasdearner's
goal-orientedness; and familiarize learners withttrget language culture.

Facilitator of group dynamics Teachers have strong skills in group dynamics tiedp them to provide efficient
classroom routines and smooth transitions. Thewrorg instructional tasks logically and understapd/ to use
different types of grouping (including individuglair, small group, and large group work) to encgarspecific types

of learning. While there are differences amongrtioelels of cooperative/collaborative learning (Clghnson and
Johnson (1999)and other researchers suggest that the followiagkey elements of CL: positive interdependence,
individual accountability, face-to-face promotivetdraction, social skills, and group processing. €lould be
evaluated as a culture-sensitive approach to dewvgj@ommunicative competence and learner autonomy.

Provider of opportunities for communicative and dgntic language useEnglish is not just a series of word lists or
grammar forms, but a living language for communaratTeachers provide students with materials futcheo clips,
casual conversations, newspaper extracts, intertyipevactivities, photographs & pictures, maps &rté and so on.
To help students understand and use authentic dgegvarious types of language assistance areda\by the
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materials. Teachers bring objects from the realdvioito the classroom. Invite native speakers &%l and arrange
field trips for students so that students encouateariety of native speakers.

Counselor Teachers know when to serve as counselors. Titweyde emotional support just when it is required a
help learners feel secure and confident about siftwrign language learning. They recognize psyadio&l
problems that may hinder their students' progressiieing English and help students overcome thé$eulties.
Teachers monitor students' learning progress rdgulfhe feedback that they provide learners isetimand
constructive. Students value the incentives ttattters regularly provide.

Promoter of a multicultural perspectivelTeachers expect their students to take a multi@alltperspective. They
encourage students to be tolerant of cultural @isflto respect those of diverse cultures andvtidastereotyping
others. Through team-teaching with a native speateachers develop various materials for crosssaillt
communication. They need to remember a healthynbaldetween the necessity of teaching the tardetreuand

validating the students' native cultures.

Reflective practitioner and researcheA reflective practitioner is a professional pragher. The notion of reflective
practice places as much emphasis on teachers' walmagions of their practice as on the planning ar@hagement
skills into which such evaluations feed and hasvegal a considerable volume of theory and publicatidevoted to
its elaboration and promulgatig¢&chon, 1987; Wallace 1991Reflection is not just about self-improvement aptl-
development but also about understanding and quésgj the contexts in which teaching and learnakg tplace. One
of the fundanlental purposes of reflective pradsc® improve the quality of teaching and learningducational
contexts. Critical reflection questions the meamd ends of education and needs to be a judiciarslnf sensitive
support and constructive challenge. The interdepecel of reflective research and teaching is a fatiod stone of
education. Precisely because research into stiesning has studied and described the conditiettsatre necessary
for changes in student understanding. It providpsoaising source of ideas for teaching. Theseyisihelp us to
decide on the best ways to organize the curricukwaluate teaching in order to encourage improvéenaen plan
satisfactory programs for helping individual teashteach better.

The Role of the Learner in the Learner Centered Teaching

In the LCT, according tbladson (2008)Jearners have a great role to take full respolisiloif their learning by taking
the centre stage during the lesson. The teaclseipigosed to tell learners to investigate certgircs so that during
the lesson they become active participants who glaital role than being passive listeners who gbvaait to be
spoon fed by the teachévicinnis (2000) argues that in a child centred scenario learnesssesto be notes takers as
the case is in a traditional approach. Instead tidley control and full responsibility of their leaig in classMclnnis
(2000)proceeds to assert that, in the LCT learnersdalentre stage by carrying out research, writiedr thwn notes,
and going further to make presentations and demaditsis in class. Learners are also seen by himaaiig a
responsibility of studying on their own, in pairgdagroups in their homes and libraries. They atesnpposed to wait
for the teacher to spoon feed them, but they appased to study on their own and come to the teamhlg for
guidance and consultations. Doing so grooms learteebe responsible future adults at work places iartheir
communities.

Morrison (2010)contends that in a LCT the focus is on each stiglenerests, abilities and learning styles, placi
the teacher as a facilitator of learning. This £lasm learning method acknowledges student voiaeasal to the
learning experience for every learner, and diffevsn many other learning methods like traditionaés where the
teacher dominates the whole lesson in class. I8, laccording taMorrison (2010)students choose what they will
learn, how they will learn, and how they will ass#eir own learning. This is opposed to the teactstred classroom
where the teacher chooses what the students with,ldhow the students will learn, and how the stiglevill be
assessed on their learnindprrison (2010)goes on to assert that the LCT requires studeits &ctive and responsible
participants in their own learning. The above noi®supported bArmstrong (2012who attests that, in traditional
education methodologies, teachers direct the legmiocess and students assume a receptive ribleifreducation,
because traditional education ignores or supprdsaeser responsibility. Contrary to tdsmstrong (2012)argues
that, with the advent of progressive educatiom@é19th century, and the influence of psychologiatdh as Vygotsky
and Piaget the traditional curriculum approachee lieen replaced with hands-on activities and gveank, in which
students determine on their own what they wanbtictlass. Key among these changes is the prahasstudents
actively construct their own learnimgmstrong (2012).0n the other handaques (2000highlights that in a LCT
classroom students: take responsibility for leagnare active knowledge seekers; construct knovaldxygnteracting
both with his/her teachers and the data gathemedigh different sources, with the purpose in mifidalving a
problem/task that they have been given; work ditosts. with access to multiple resources; work irirally at times
but often also need to collaborate in small groupder the teacher’s supervision; are not considerdze empty
vessels; and construct their own meaning by taJkistgning, writing, reading, and reflecting omeent, ideas, issues
and concerns.
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Since LCT help learners construct knowledge andorehrension by themselves, learners are autonormolesafning
(NNIED, 2003).This means that learners are given more freeddeata based on their own styles and are actively
involved with different learning activities. In tipeocess of learning, learners were encouragedrticipate more and
more in decision-making depending on the leveésponsibility they could taK&INIED, 2003).Learner has curiosity
and eagerness to learn to investigate and makimgps® a widening world. Children learn best wheaytare actively
involved in the learning process. They respond Wesh they are interested in which they are learriiearner brings

to school a wealth of knowledge and social expesengains from the family, community, and intem@ctwith
environment. Learner is the individual with his/f@wn needs, pace of learning, experiences, andyafil. 7).
Moreover, Kain (2002) discovered that in the learner-centered approstitdents constructed and shared their
knowledge, and their learning was achieved via tegagement with activities in which they invested

Several studies were conducted to find out whatestts should do in the learner-centered approamheXample,
Neo and Kian (2003yonducted a study to investigate the impact ti@esht-centered learning environment on student
learning via a multimedia project. A survey wasdigegather data from 46 students. The result stdhet students
actively took part in their learning process anttdained how to reach their own learning outcomethbmselves in
the student-centered learning environment. MoredNankukhetkhong’s (2006) and Matsau’s (2008)udies found
that teachers allowed their students to take moceumntability for their own learning in the learreamteredness.
Nonkukhetkhong's study further revealed that stigl@rere taught to think and learn by themselvessura up, in
the LCT, teachers perceived that their learnersgt@dnstruct and share their own knowledge, invelith learning,

be responsible for their own learning, be indepahdend be autonomous.

Role of Parentsin the Learner Centered Teaching

Parents often follow their child’s developmentenaists, and skills closely, encouraging them tsysitheir passions
and dreams, positioning them to play an instrumewota in student-centered learning. When a chidgjibs their
education, it's crucial for the school to take bistrole, too. “The education system was createzhton out certain
types of workers and has not moved with the timesulture of innovation and creativity is needddstcan start at
home but needs to be followed through at schoolfandhe less privileged children, and there iseaen bigger
reliance on the school system.” Student-centeradtioes foster student engagement and facilit@enileg that is
relevant to students. While some educators fouattttis approach took more time, they assertedstizt practices
foster the development of important skills and klemlge. But where do parents fit into this? Studevdst their
parents and family to be more involved in their @ion. It shouldn’t surprise anyone that teenstdeant their
parents in school! But parental involvement carstigtle but powerful, cheering on the efforts ofitlohildren and
forming behind the scenes working relationshipswéachers. Parents and schools have a sharedsésfity to
make learning a success. Getting families involvedducation is a vital part of the puzzle thastsdent-centered
learning, but it seems that many parents still fiessttrated at the lack of inclusion. Being boldhe pursuit of student-
centered learning can help students, parents, dunchtors to collaborate effectively towards the saim-engaged
young people who are flourishing in their educaton prepared to thrive in the future. “What waudgbpen if schools
worked with parents around each and every studanésests and choices?”

Lemmer and Van Wyk (20)0contend that extensive research has shown thabbog alone cannot provide all
learners with the personal and cultural competsnogeessary for success. For learners to be stidcaesbools need
the involvement of parents in children’s educatidhey continue to argue that when schools work thagewith
families to support learning, children tend to ®ext not just in school, but throughout lilemmer and Van Wyk
(2010)are of the opinion that, parents’ involvement heisudecreased truancy, improved attitudes ofrlees to their
studies, improved behaviour and a decrease in dtapte. This is the case because children leashwvaleen they
benefit from good teaching and a supportive honwer@mment. Parents’ involvement also helps parentsiderstand
and gain confidence on what is happening at scHdd assertion is supported Bgters (2008who contends that
learners who enjoy parental support tend to bevatetd and participative in class. This shows thatacial science
the implementation of the child centred approaah lmacome effective if parents become involved ampsrtive.
This would be the case becalgestein (2002)sserts that if parents are involved they terijolearners equipment
and materials. In Natural Science these may raraga buying learners text books, note books, laptepntific
calculators and dictionaries. Parents can alsottae children to scientific museums, zoos, monoisiecraters, and
planetariums, as well as other scientific areastefest. Doing so would inform and enlighten lemsmabout scientific
activities. If learners are more enlightened angbsed to more scientific knowledge and informattbry tend to be
more involved and participative in class duringtass.

Peters (2008tontends that, parents can help supervise chiklveark at home. They can also guide children ow ho
to conduct research. He goes on to say that thedb€revelopment Committee (SDC) can help the sclmohise
money to build laboratories, libraries, classrooassyell as to buy apparatus and chemicals foakscience subjects.
The SDC according to him can also encourage paresygonsor their children’s educational tripgpafents give all
this support it becomes easy to implement the daldred teaching methods in class when teachingrdléScience,
because children will have something to say inscidter an educational trip such as visiting aecrat any other place
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that is of scientific interesPeters (2008also highlights an important issue pertaining anepts’ involvement in
schools. He asserts that parents’ interference nmatdbe confused with parents’ involvement. He peals to assert
that the SDC needs to educate parents about hgvateesupposed to be productively involved in stheo that they
wouldn’t interfere in the name of involvement. Rag2interference according Reters (2008is dangerous because
it inhibits or totally hinders the implementatiofttbe LCT in schools. He how-ever sees informed@ugitive parents
involvement as enhancing the implementation ofcttiéd centred approach in schools, because paremtisto be a
stimulating factor that provides motivation, asaiste, resources and materials that are needed imgtementation
of the LCT for example in social science classes.

In light of above arguments it is imperative tdestdat we cannot talk about the LCT without memtig that parents
are an important stakeholder, and they play a ratalin the implementation of the LCT in sociakse by providing
the vital resources and support that is essewtighé successful implementation of the LCT in k&ag social Science.

TheRolesof Instructional Materialsin Learner Centred Teaching

Learning and teaching operating effectively andtfiully can be the product of availability of teasb/ learning
materials. In LCT, all materials made for teacloerstudents were to support the learning processtmre essentially,
for learning to take plac€NNIED, 2003). These teaching materials were used, dependingltabiss objectives,
detailed content and sequence, tasks for mastamyifg, activities to engage learners, and assegsMBIED added
that the materials led the program and were reaalyemnand they were put the under the manageméme eéachers.
Three domains, including teacher, learners, an@nadg, were contributing to the zone of proximavelopment in
the LCT(NNIED, 2003).Moreover, it suggested that the learning suppatenals had to be reliable, up-to-date, and
available to teachers and students.

A number of studies showed that the teaching/legrmaterials played important roles in the leacerteredness.
Gravoso, Pasa, Labra, and Mori (2008pnducted a study on the design and use of in&inat materials for LCT:
a case in learning ecological concepts. The date ea@lected from a state university in the Philigs by using the
discussion with teachers and students, video reapreind pre- and post-tests for students. Thdtrelsowed that by
using supporting materials such as video documgitighe learner-centered instruction, studentsevebiallenged to
explore information, consult with teachers, andireandouts and other materials given. The chalkeatiewed them
to use the knowledge they had learned from othbjests and even their experiences outside therolass The
finding further indicated that students felt emposzeand encouraged as they were given the opptyrtiencontrol
their own learning with those materials. Furtherepétheam and Maricar (20124did a study on biology teacher
beliefs and practices on learner-centerednesspgetiges from lower secondary schools, Cambodia. durpose of
the study was to investigate teacher beliefs reggrdearners, learning and teaching, classroom tiges;
competencies and adolescences as well as theatiansbf beliefs into their teaching practices. Tasult indicated
that the LCT may occur only if there were the aafaility of the supporting materials. In summarythtie LCT, teaching
materials helped teachers and learner engage heih tasks, improve students’ performance, and ptenthe
implementation of the approach.

Conclusion
It is clear from the above deliberation that thexevital role of teachers, learners and parentshin effective
implementation of the LCT in the classrooms. Acaugty, instructional materials has also play impottrole in the
LCT. LCT adds a number of responsibilities not naltynfound in traditional approaches-these respulitses relating
to the development and channeling of students' huema experiential potential. It has been suggesisdteachers
who envisage adopting a LCT should think carefaflyhe implications of this choice in terms of #ra work and
responsibilities it entails. To begin with, as hiagady been pointed out, LCT is not an all-or-iajtaffair: the teacher
need never feel obliged to go further in involviegrners in decision-making than his or her praéesd judgment
says is appropriate. LCT is not a method, nor the reduced to a set of techniques. In the firstiaince, it involves
a recognition of students' potential to contribaeaningfully to the shaping of their learning paogme, and then a
willingness to accommodate this potential as fahassituation will realistically allow. This isezrly an educational
product, and helping students to acquire it candog rewarding for teachers in both personal amdgssional terms.
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